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ABSTRACT 7 ‘ .
- This report presents an evaluation study of Project .

‘League -which is_currently.implement%pg Individually Guided Education ' '
(IGE) through the auspices of the Merrimack Education Center in "
‘Chelmsford, Massachusetts. The purpose of the evaluation was to

o’ determine +he degree’ of -IGE goal oriented impact that Project ‘League -

has had on participating elementary schools relative to (1) IGE .
. outcome achievement, (2) IGE role perceptiop congruency, (3) Project .,
League activity orientation, and (4) identification of successful
practices in participating schools. The first two sSections of the
report discuss both the outcomeqachlevement guestionnaire and the
role clarification questionnaire. Théese sections contain descrlptlons
of the instruments; information concernlng administration, scoring,
and the population; and analyses of the data. The following section

. . contains the computer analyses.rstudent interview results are,

. dlscussed in the next section which consists of representatlve . ’ ;
replies ‘given. to spec1f1c questions by the 1nterv1ewees. A discussion’ ‘ ‘
of the on-site observations of League schools is the topic of the
prlowlng section, The last three sections include preliminary and
'final recommendations, as well as a list of thé successful education
practices of- the League schools., Six appendixes containing the
proposal, gquestionnaires, the interview. schedule, and the successful

i practices hy schools complete this report: (RC)
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P . . . " L
AN S o . . ‘ .
- . PREYACE
K ' In ﬁﬁéeqta%ing a new,prograd,i;'schoolsh in particuldg a profram
e having the di;;nsianh and scope of-Individually Guided EduZation, a )

ﬂ'cf{ticél_renuiremént exists for some éystemafic form of objective,
* \ . -
on-gbing~assessmgnt.£71f such assessment 18 to have any significance

“ ¢ ‘in thé program implementation effort, it needs to take the form 5f

3
-

a "tool" which can be readily used to identify strengths and problems,

¢

enable priority setting, and provide a rational basis for activities

—

aimed at correcting difficulties. An assessment which {s a "tool"

[

¢ can only yb derived through the open and honest’ cooperation of those

people who-are most intimately involved.in the program - building

s

pfincipars, unit 1eadérs, uni; feachefs, and students,

x - Much of the information presented in this evaluation report

T
ar

was provided anonymously.’ And yet it is seen that participants at ¢

’
'

all levels wére not hesitant in pointing out perc#ived problems and

shortcomings on their Qa}t in the eéplementation ﬁrocéss. Such open~ -

ness and candidness qh the part of educators involved in 2 new and »-
’ dramatic change program is seen as being a vital outco;e of Individually

o Guided'Education, though'it is not stated’on an;butcome card or on

-

film‘anywhere.

o . 1t is critical to improvement of public s%gools - and the educa-

¢ .

tional process as a whole = that such openness be encouraged and

. ;upﬁbrted so that the real pfob}eésncan be {dentified and become the

1)

*~ focus of improvemenf efforts. Too often, openness in dchools has bgen

o ~

.9eq with censure aqd hostility._ An_old proverb states that Uée who
would tell the truth had better have one foot in the s:ifrqp.”. This

"evaluation report haﬁ'és its objecttv;, identification of strengths’
] : e
- o i :
L3 v’ ~

ERIC o | 3




"and w;akngases.' I1f. the Projeckt Leaguéistaff, in order tc satisfy .
L ] : ‘ 1}

’

some'irrelevant bady or criterion must work with "one foot in the

-

' stirrup;' it is oue;tionéble that full energy and attention~can be

focused upon increased goal~achievementz\ Be assured that in carrying

P « - ? . F . . ) -

out this,evaluation, the team's feet were on the ground at a1l -times. . .
We would like to take this opportunity to extend our sincere

thanks to several persons.who contributed tb this evaluation report.

: George Hehr, Russell Cohﬁer, Judy Cooper, Tom éoffman, Lowell-

“praffen, Rhgsell"McDaVid, Diane Way, Thomas McMillin and others in

‘the Department of School Administration were extremely helpful in the

instrument .scoring process and deserve our thanks.

' 3 .

Special appreciation is extended to Mrg. Juanita C?yle and Mrs.

Sue Halstead for their efforts in typing and feprpducing the report.
Finglly, our thanks to the Project League adminiétrqtors'at

MEC, and the principals, unit leaders, unit'teachers, and students ,

»

of the parttcipating schools for their hospitality, opeéyess, and

M ¥

cooperatidh throughéut‘the evaluation study. ot .
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. ’ Introduction . ' i \
. . N 1

‘ - 2 ' H i
In.November 1972, plans were made by represantatives of the \

-

Merrimack Education Center @QMEC), Chelmsford:'ﬁassachusetts and the
anteé for Administrative Stuﬂies, Indiana Uﬂiﬁersicy{ ﬁloomington, +
Indiana for an evaluation study of the’Project Leagué‘currently im-

plementing Individﬁally'Gﬁided Bducation (I.G.E.) chroqgh}auspices of

. B . - -

MEC.

At the outset of the evaluation planning stage, it wids conceded
v > : .

« »e ~

by the several parties that it would nott bé feasible to attempt to

measure manifest behavior through intensive long—~term observation or
other field approachds tg”data gathdring, - Such,longitudinal techniques,

- while potentinlly valuable, were precluded by time considerations.

: : - o
Instead, it was dgcided thdt the evaluation design w&hld focus, upon
factors deemed important by Project League leaders' and identified as

. ' critical variables by I.G.E. facilitators nationally.

c .
3

Tne purpose of the present assessment was to determine the degree
1 ~

of I.G,E. goal-oriented impact that the Project League has had to date

on participating elementary schools félative to:

1, I.é.E.‘Outéamé Achievement . ’ : ¢

2. LG.E, Role Perception Congruency ’ , o . P
‘3. Projéct‘yeague Activity Orientation

4. Identi&ication of Successful fracticea in Partiéipating Schools . ’

s .

' . ’ .



S ?> ) i . . Rationale ' ) -

+ Impdementation of a chéhge-proéfam having the scope of Individually
‘, = . - ) ! N )
Guided Education imposes.ﬁpon the intermédiate agency a progressive need

for féehback of information and dagé concerﬁihg achievemen;_of the ‘
agenEy"s goals. Such feedback enables progressive evaluation of program

" results andothus pr;viées direction for élagningi orgaﬁizing and carrying
out activities désigped to modify or enhance coal achievement. - : - ‘

L

\ - N
Individually Guided Education is in the process of becoming, and

.y

'L prqgressivé'evaluatiop implies that éystemacic,feedback concerning the

. . . [N . h o
present status of program ‘goal achievement is necessary-periodicdlly in

orde; ihat input to I.G.E. can be madeagy the implemeriting agency. Clearly, |

if assessment is to have a significapt role in the program implementation

effort, it must go beyond a simple evaluation of "yes"for "mo;" "good" or’ )
. A . ~ . - ‘

"bad." . It needs to be a "tool" which can réadily be used to identify \
problems, enable priority setting, And provide the impetus and direction
for a problem=-solvine saquence to be generated, ) . -

A progressive evaluation of Individually Guided Fducation will result

¥ . t
_in statements relating to the degreevté which program goals have been

achieved, To the degree that objectives are being attained, the imple- -

-. menting agency may decide to maintain present nroucedures or do sbmething

s
X
3

different. . , ‘

- .

Individually Guided Edutation is an intervention system where change

- A Y

::“J"Egéﬂfs, in this case from the Merrimack Education Center (MEC), attempt _
) . ' PR 'Y
to bring about innovative behavior in %elected elementary schools,

3 ~ ~ -

q Personmel from [EC' aét as a "tamporary system” in the change implementation.
o . . - . '

-




—_

effort in that _they operate bqth within and among pérmanent systems. o~

]

The inteéermediate agency is a temporary system in that it has a specific

task (;.e. I.C.E. implementation) with.aaﬁrergpecified termination pointv
. . . )

(i.e. that time when I.G.E. program goals have been achieved). MEC as a

_* temporary systgm‘has its goal bringing-about!meaningful educational change

without adding to the size, complexity or supervisory personnel of éhe
permanent\§ystem. ‘ .

‘A riumber of advantages appear operable in the intermediate agency =
L, -
temporary systems approach to changes pertaining to I.G.E. implementation:

. . 7 .
1. Time use in a temporary system directs attention and energy to

*the present time,

'\\——%/ : 2. Goaliredefinition, while leading at first to uncertainty and

anx@ety-on‘;he part of participants, has the effect of heightening the
. . M ¥ R -
.gignificance anrd meaﬁingfulnes;\;? system objectives by virtue of member
involvement it the formulation proceés. L .

3. Role redefinition within the Eemporary system'providés members ..

with freedom.to experiment with new réles. Y
¢ ’ ' 4 v
4, Norms develop in the ;emporsry svstem, usually taking. the form

of (a) equalitarianism; #(b) authenticity; (c) inquiry; (d) hypotheticalityr'

- -

(e) newism; and (f) effortfulness.

- . - s

Implementation of Individually Guided Education requires that par-

1e

ticgpants direct their full attention and energy to the present time, Lo

. - ’ . ¥
Past and future perspectiveg™ivert time and effert from vital learning
el . ot ‘. -
* or revrlearnins procegses. The p%eseﬁce of a termination point for the
o : ey -~ - » * C b " ' .
temporary systen (that point 1In time when the permandht system assumes .
\ . ‘ ’ ¢

. . . A -~ . » »
full responsibility for ma%ptainipq‘the neéw or changed'%huilibrium) TR /.




s

" - *existing problems.and is a source of ideas for new development") which

1 4 . .
' . PR ]
induces a necessary pressure upon IlG.E.,paqticipants to learn the -

.

procesé in a comparatively constricted time period, but perhapé;mofe'

-

important, eﬁghasizes the need on their part to achieve the goals of -

-

I.G.E,

: New role definitions, i.e.” "Unit Leader" or "Unit Member," funda-
mental td the I.G:E, multiunit organization, begin to.take form in the
temporary system through ftesting" or‘”eiaerimenting” behavior on the

part of I.G;E. school role incumbents. Successful behavior -— in the

Unit situation during the life of the temporaryvsystem - will carry over .

into the permanent system operation and gréup norms will likewise be.‘
. \

- B

transferred, - - . . .
. /’ v -

Individually Guided Education has established goals (expressea as

."outcomes" i.e., "The yeague.stimulétes an interchange of solutions to

«
-

can be viewed as norms of progress. Qutcome achievement, in conjunction:
- ; .. . - . ¢
i

’ . “ A ' A
with an assessment of role perception congruency, implementing activitids

on the pért of MEC and&g ﬁp&maqy of }dentifiedwsuccesstl-pragticeé in ' .

Y

’ . .. - . . t . v
participating schools provide an operationat framework fgr evaluation

of the Project League. E - - .
B Ll ¢ * * . ”,
. . o . ~ > . ) - o v
. In order cgl}énerate data germane to the four major areas of focusjw=sw .
v ~, = - .

’ 3 » .
a variet§ of techniqués was qtiliéed. Two ingtruments wegﬁ designed to
, P .

¢

. - . - . . -
attenpt to.ga%g a descriptipn'af (1) the state of 1.GE, outcome,(goa}) f’ :
achiebement,’and (23-perceived congruericy among I.G.E. roles. A1l

. . v «
- ‘..,t . - Kl . ' - .
professiona%qmembégﬁ of participating school ifaffs,wefe asked to respond X~

2t - - - PR ' ® . . :",{ ™ '

i - : . » .
to these instruments. On-site visitations by evaluators from'the-staff
Y . ot .




P

of the Center for Administrative Studies were made in January and’ in -

*
.

May of 1973, to obserﬁg the'membgr_échools as «they went about prograﬁ
implementation, Inkeqyiews were conducted in each participating school

with students and faculty/staff personnel. Forms regarding successful
practices were: distributed to all printipals and unit leaders in the

project league. TFinally, earlier assessment reports, especially those
. ) el N . ' .
accomplishedmby the JInstitute for Development of Educational Activities
(I/D/E/AL) and the Bureau of Cyrrigulum Services of the Massachusetts

" State Department of %ducatibn, were reviewed and t:%pght to bear where

s -
. ) »

appropxiate.

tﬂESrrepért .presents the results of the data gathering, analysis,
‘ 7’
- and discussion of findings. In addition, the evaluaticn team hasg set .
- ST CL N '

down several suggestions based upon the data, with the intent to posit .
. . s - .

IS

*

for the:Pfoject League sevefal.aitermative kinds of behgviors which may

' R T . - . ‘e .
bg fruicful as it strives to better its I.G.E. impLementatign efforts.

-

. The - form takgn by this reporéUentails a description of the design
. - '7“¢ . N v

, of the evaluation, ineluding iustrumedtation, sampling, observation, and
} - . intervi;ningrtechniques, a‘snmm;:;ondéf results by instrument, a dis- .
‘ ‘ \ ‘ cussion qi interviewiné~and observation’élndinys' and a listing of
| ~ :‘ ‘% ",igpiications gnd possible alternatiVe behdvioag deemej app;opriate by -
» K the evaluatars ‘based tipon Ehe data.’ ' v ": . R B ]
. ’, ' 2 < vz “ r
) ) B . . It ‘showld he noted that the evalgators\dO'not posit in this r%port
) — " any valne judgmentskcnncefning the‘?ronct-League. Such 1is not ‘the . >
. - . . * .
I ' E intbnt'onﬁfu;ndse of this 'undgrtakine, Khat the team has done 1; to ‘ . 7
“iJ re;ort as conciqely and ohgpctlveLvhqp passible, and in srffic}ent . .

& . . - /

<’ detail, an acCurate pictu*e of what is riow the statug of' the selected

4

e -




r T T T T - B S

observed by evalu tion toam mempers.: The Project Leaoue will have as a

&

result of the study, a more zcourate and more detailed picture of the

<

"is" than can be inferred on :he basis cf oneervation and inbmitlon.~ A

n . more accurat: plcture of the iis" should leaﬁ to a more careful delineation
of the problems the PnojecL League faces as an implenenting agency.
With a problcm—solving sequence in mind ~ which may be in fact a - e

s part of the I‘p E. change strategv, the~eVa1uation should cnhance every

step o’ the process: .
* ’ " . - -

1. Definitioﬁ of the problem, ise., to what deg%ee have I1.G.E. ;
. o» e . ,* . - 4 s . .

;\ . \Outcomes been achieved; to vwhat exte}t'ate"role perceptions congruent;
v to'what extent’ hawevProJeqt League activitles been successful in tefm;A’ X
. N
of goal attainnent - and have the purposes oi such activities been
'ff directed at areas of oreatest need.i“ -, * T
.o - .
+ . 24~ Data collection, i. e., what additional datz will be necessary
A jo pose intelligent;alternaeive solutions: ' ' Ty
. . . . ) .
v . o _ 3. Cenerate altd¥natives. - . T
T " 4, Choose alternativc‘coutSe or courees;of'action and began I .
* . " : Lt . -
o .« _ implementation preferably during summer 197;. ’ -
. - a - , - .ot
, 5. Evaluate prosress of selected alternative. o ' : '. A
. . .~ . *
- - R 5135 of the;éVal;ation | . ) -
- ,‘ .- In order. to gatEEr information boaring-qpon the selected factors

.
3 .
-

identified as imoortant .to Project LEagde aéseesqent, the evaluacion

- ’ . -

- ., -

team utilized questioenaire instrumente, interviews, on~site vieitation/
- 7 -
observqiﬁon and eramination of pertinent records. Data were colluated .

‘c)‘ - .’

I3




3 - . -

during January and May 1973 and -an Interim External Evaluation Report

was submitted«in Hé/;uary 1973 to the MEC Project League by the . o

~ L [
Evaluation Team. ) . ’ .

i . . . .
. »

Instrumentation and Pogulation /

_project 1eague personnel to include:

El

&
-

.1. I.G.E. Outcome Achie#gment Qhestionnaire

; :

The purpose-of the I.G.E. Dutcome Achievement Questionnaire is to

-

iv L] c«n i
‘generate data regardinn paiticipant perception.of the extent to-which

- *

-

I1,G. E. objectives have been attained in schools.
The instrument was administered to the followin? Projecqueague' .

personnel: Principals, Unit Leaders, Unit Teachérs and Unit Aides.

2, 1,G.E, Role Perception Ouestionnaire

The purpese of” the role perception questionnaire is to generate

data relaying to how well Project Leéague participants perceive their -

e Soles, and to identifv where they occur, conflicts in role

Since roles are a function of expécta=-

perception among the incumbents.
tion, it 1is necessary that perceived eipectatione for the Leaguey Principals,

Un# Leaders and Unit Teachers be congruent inrorder that positive and

productiyé'role performance be manifested, : : .

) « .
- The #.G.E. Role Perception Questionnaire was administered to all’

Principals, Unit Leaders, Unit

Teachers and Unit Aides. , : . s
2 R . <
,Records . . ~ .

.

. League records will be examined. 'Such examination will have as its
R . . e e e d »
purposes: “ - ' '




1. Ascertaining Proiect Leasue Objectives

Ead

f « 2. Ascertaining Ptoj ect League activifies relating _tg'\:pursuit .
[ ’ . m )

D
' - -

i - . - .

«of stated I.G.E, goals.

. It is anticipated that examination of Project League recorde',

especially those concerned with objectives of league I.G.E.-implementa~

.-

tion activities, whe:'} compared with f.G.E. Outcome Achievement data and

. ‘ ’ } v ¢ -
I.G.E. Role Perception Data will yield insights as to relevancy ah
impact of such activities, ° . ) . .

. . ' . . ._ . ) ’.‘\ '
Interview/Site Visitation/Observation

r

In order ‘to collect data germane to successful p'ra‘ctices in-

. . . ” - . ,
‘padrticipating Project League schools, on-site visitation, observation

.
‘ .

and interviews were-accompl{shed,

Y
M . .-

DISTRIBUTION AND RETRIEVAL PLAN ,
In.order to fac\ilitat‘e'distributi’on of instruments, and retrieval:

for subsequent analysis, the followin? plan was implemented .

Quest*onnaire Distribution and Administration ;

N * ~

/‘ . Questionnaires, directigns,-and apﬁ{o‘;;iate materials necessary:
for instr{xment administrati‘bn\vrex‘e comniled by *the Center team and -.
¥ . [y

shipped to the ‘iEC ‘office of the Broject League. Arrival of"the

materials was timed to correspomf with a planned visltation by the

. v . T .

évaluation team. The evalua’tiox{ team distributed on a pre—-artarged'h ;¢
- " ' . RS '
- Bedule, all- queseionnaires to each League school, and retrieved the

b
questionnaires followise completion by participants throus’,‘n zhc U.8." ma:.l.

- e -, XY

.As Tab'l"’ 1 sh:)ws, the percentage of responses was quite adequate for R
both instruments used, The percentages do not- include any respounses-

b 2 . 1w
from Project League aides for reasons;given on page t::elve of the report.

a
I8 - B -

Y

[ ] AT




. ‘ 2. Records L

The Project League'director was asked to provide appropriate

v ‘ .
records to the evaluation team.
) 3. Interview/Site Visitation
‘ 7 Prior to on-site visitation by members of the evaluation téam, o
Project League schools wer® asked to identify specific successful ) -
practices. Interviewers visited participating schools with the object
of observing.the identified ptacticeq, as well as to corroborate in- )
strument data through staff, faculty and student interviews. .5 .
' . " TABLE T ,
NUMBERS AND PERCENTAGES OF INSTRUMENT RETURNS
- f
) No. Issued -~ No. Returned Percent
I.G.E. Outcome Achievement” _ _
Questionnaire ' .302 234 g7
. I.G.E. Role Perception . .
Questionnaire / 302 204 .68
. 1 "<
: <
. 4 « - |
[ ) * N
3
) ~ \
- ¢ - M .
- « Y
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- 1
I INSTRUMENTATION AND RESULTS BY INSTRUMENT

. I.G.E. Outcome Achisvement Questionnaire

« ~

Introduction " W

. ! FO
1f assessment is to be meaningful and useful, it must be

accoﬁplished in terms of success or failure in meetdng stated goals
or objectives.‘ The goals or desired outcomes of the Individually

Guided Education program are numerous and are presented in the I.G.E.

Implementation Guide1 in the form of "Outcome Cards." These outcomes,

35 in number, are the goals of the I.G.E, program, and provide pro-

" fessional staff, students and parents with clear, unambiguous state-

ments of highly desirable future states of affairs. In effect,,
implementation of the Individually Guided Education program aims at
full attainment by professional staff, students and parentsg of the

stated outcomes or goals of the program. - One objective of the present

agsessment of the MEC Project League was to ascertain perceptions of

goal attainment on the part of all participants engaged in the I.G. E.

: implementation effort, In order to accomplish thisvpart of the’

assessment, the "I.G.E. Outcome Achievement Questionnaire” was devised.

Description“gg the Instrument

&

The purpose of the I.G.E. Outcdme Achievement Questionnaire is
. o . .ﬂ'

to generate data regarding participant perception of the extent to

%
which the goals of Individually Guided Education have been attained in

Project League schools,

2

1Published by the Institute for Devélopment of Educational
Activities, Inc., an affiliate of the Charles F. Kettering Foundation,
Dayton, ohio.
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. »
- ment in three dimensions: ' Instructional Process, Self Improvement, and -

“Project Le;gue in Sprinpg, 1973. A tot&l of 234 completedAand useable

. 11

The'questionna}re consists of 35 scales, each one an I.G.Es
outcome, set up along'gontidua having ZO.iﬂzervals sach. The intervals
are éroubéd in four sets gé five; corr;;;onding to the extent to which
goal att;inment has been realized: (1) "Little'Aghievement;"

(Z)r ""Some Achievémunt;" (3) - "™Much Achievement;' and (4) "VéryWMuch

»

Achievement." .

In addition to describing the extent‘of perceived goal achieve-

ment, the instrument alsq providés for examination of the goal achieve—

League Func‘oning.

P

Administration and Scoring , .

For'each of the 35 items, the respondent .places an "X" at the
point on the continuum which indicates his perception of present

achievement of specific I.G.E. outcomes in his project schooi.
. .

Each questionnaire requires less than 30 minutes to complete.
Scores were cbtained by fixing the end points of the scales at "

and "20" and computing the means.for each item for the Project League.
N

Scores, individual or mean, were also plotted on profile charts which

'.-i' .

are valuable in thac they hlearlx/d’ﬂi;t areas of naéd aqd facilitate

e

planning for on-going League Activities.

Poguiation ' ~/

Thé?I.G.Eiugutcome Achiévement Questionnaire was administered

o

to all principals, unit leaders, unitsteachers and aides in the MEC

questionnaires were retgrﬁed for‘analysis as follows: Principals -.13;




12

Unit Leaders - 50; Unit Teachers - 157; Aides - 14; Total - 234,
. ) Aidesrrequpses were subsequently eliminated from the assessment

- . study due to uneven returns from Project League Schools.2 Thus the

2

means and Project League Profiles are based upon a total response

of 220 participants.

-
e
Py N

Anglysis of Data and Results .

Results of the data analysis for all Project Leagug Personnel’

are shown on Project Ledgue Profile 1l which folﬁ?ws this page.
Referring to Profile 1, it can be seen that the Project League
'participants as a whole perceive high goal achievement in several

outcome areas: . ‘

-

# 1. A high degfee'of unit organjzation is seen and units
behave as teams.

# 2, Units have been organized in éﬁproximately equal numbers
of two or mopé age groups to_ a2 h{gh degree,
#10, The units perceive that they make decisions regdarding

“

time, space, materials, staff and students assigned to

‘respective units.

#15. To a High degree,yhnits pgrcéive that they select and

3

. : ‘ . develop curriculgr materials which iﬁclhde (1) assess-

ment methods; (3) specific learning objectives; (3) a

variety of learning activities and (4) ,student per-

-~ . . ‘
o

formance récords. - »

= . - - B e . Lo e -

zdf the 14 scﬁoolé returning completed instrumeants, six either
did not haye aides or did not include aides in the populacrion. )

-

- -




.« -

. ) L ) . ' . . ‘j"'.v ?- )
; IGEyUTCOME ACHIEVEMENT .
PROJECT LEAGUE PROFILE I |

TOTAL MEC LEAGUE PERSONNEL,

3 N I U U T Y U

2] " W S _1_4 .

k¥ N WD S S { P W

4 S G TR W | i M i

51 S Y W | {3 r

L3 S i Lt . L3

71 : (W | L TR ST T

sl . . o

LR 2 L 3 { PINLS W S

¥ . '

‘10[ 1 1 [ S | i 2 1.3 i

b5 Y LI T WA T SO T T S | o
L3 S S S W TR 1.*} o] U |

S 1 W TS S SRR A R i A PO S |

L IS I 1 ot a2 ]
Y PR SR T 1 PP

b 1} N TR WA S S 1 Lo a1

1 ISP L o
L ISP T S ! DI
LY Y S RS P B
200 ¢ 4 4. NP S |

CY IR N PSR
2L 4y 1, —_—a i
& ST S TS ST S i S |
Y N | | ISP e
1L T S | ST
w4, ] ooy ]
FY B S T N 1 H R S S ) B T J
244 g . | TS U
"’L_.,_'L___,LTJ 1 (A DS U S —— )
0i__ \,,L i NP DL B
Y BT | el e
71 I S PN R AU L
sl o s, RN/ B
S TR | Al SR
L1 1 | » | S SO |




' ' ~
. . 3
. ) _ . | y - ’
3 . . K ) . : L’
. . - , o -
) #16. The units perceive a high degree of utilizatfon of »
. l;rge groups, small gfoups, pai;ed éituatidﬁh; and in-
‘ | dgpenaentsstudy as optiongl Lparni;g modes. - ;
#22. 1Individual teacher's decision? are;cansistent wﬁth‘unit
1 ' : . opbrat;on to larg; extent. o " :
#23.° When pupils are matchéd to learning activi:iea,vpeer
| . , | ‘. relationshi;s, §chievement, learning ;tyleg, interest ’
| * and self concept are considered. o o i '~ ' .
#24. Unit‘teacﬁers insure that each studeat’has personal’
’ ' ' rapport establishad with at least‘ one teach.ef.
! ’ #25. ‘Adgquate opportunity is provided éo insure that each -
) teacher is fully aware gf perqeptiohs andgsﬂggestions
" of other unit m;mbers relating to the student;qwith whom  °
) éa:h has_deyéldped special rapport. ~
The Total MEC Leagﬁe Profile 1 1édic§tes ;hat increaseé atébntien v
needs to belgiven the following I:G.E. out comos: 4
#Q}. (The IIC coordinates school-wide, insefvice,'educational
programs. | B . ; ’ i
# 9. The 1IC devotes time to analyzing and improving committee
. ) . operations.' ’ . A ,
#20. Parents are involved in the instrictional process of I.G;E.
. . #21. ‘Staff nembers of the I.G,ﬁ. school have a personalized

3y - C
“. program enabling ch to learn and to implement 'I.G.E.
. ” :

-v#261 Each student ‘is involved in sslf—assessment procedures .

- - - -

and analyses of assessments.




#27.

#28.

£29.

o

#30.

) >31.

#33.°

#34.

#35.

_Each student accepts, increasing iresponsibility for

. J .
selection of his learning objectivés.

-

‘Each student participates in selection of léarning'

activities to pursue learning objectives.
Each student can state learning objectives for the

learning mctivities 4n which*he is engaged .

The- unit's plans submitted by the resource teachers are

gcc;nstmctively criticized by unit ‘me'mbers.
Teachey performance in the learning environment is

cpnstruc(tively criticized by'?xnit members using both” ' .

L

planned and informal observations.

The League coordinates an interchange of personnel to

rs

identify and alleviate problems within League schools)

The Leag?e stimulates an interchange of solutions to
existing prob1e¢s and 1is a soyrce of ideas for neﬁ.
development.

The League devotes time to analyzing and improving

League operations. -

.Profile 1, which reports the perce?)tions of all Project Leagu‘@

. Personnel indicates that for a great majority of 1.G.E. outcomes

(21 of 35 items), "Much Achievement” is seen. Moreover, "Some
) . »

Achievement" is perteived for 13 other goals, and in one inst:ancé,

h‘
"Very Much Achievemeht"

ment' of oytcomes perceived.

is seen. In no instances was "Little Achieve-
. »

k3

~
- »

Givén the magnitude and complexit:}; of ‘the I.G.E. progi'am, and

‘the scope and diffienity of I.G.E, goais, the perceptions of all

. 2l

LA
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-

participa-lts are highly credit\ahle.i E:qamination of those items listed '

‘ >
as needing attention will, result ir three basic “clusters" wher'ein

-

items are 1nterrelated Itenis 7, 9 21, 30, 31, an&' 32 constitute

- » o

the “Sel ‘-Improvement" dimension of the I.G.E. Program and focus‘

'upon impravement o_f teache.r skills and abilities, in—service education

‘and the 1ike. Thé Profile inc;icates" that priority in ‘the 1.G.E.

" implementation program being facilitdted by the MEC Projegct Léague

. ’ ’ - N ! > - . .
. .~ -_has been as’signed to the lnstquctional'Procesg Din&n?on. That is to

o« % -

say that the professional s,taff in each participating Ischoal Mas .

pla"ed primary mnphasis upon achieving those outco‘men. related to
z . -

'M
teaching-lefarr{ing. Self Improvement Outcomes, at least as the; are,

viewed by principals, unit legders and unit teachers, are more 1ong-
» / . . .‘ .
range in terms of the whole I1.G. E. grogramﬁ . :

i 1

Outcomes focused upon Leaguel activities or League goals (Jtems

B
T : ' 33; 34 and 35) were ~perceived' as only somewhat achieved by participants. o

Once more, given .the involvement of par.t;icipants with Instructional *

Proces,s Outcomes in their schools, there is some Question as to the

visibility of the League at the building level, and certain‘ly a . e

.~

. deg\ee of uncertainty among participants as regards sources of ideas, .

»

services, materials, and the like. As Profile 1 shows, the achievement

R 5 .

by the Project League of the league-orien’ced outcemes is percelved to’ .
| A - \ L3 . . ‘ . N
be* comparatively low. ' : v . -

.
. . N .
A - 4 * ’ ¢ : ¢

— v - pra—

S~ 3Assignment o,f nunber one oriority to’ Instructibnal Process

oLt Outcdmes’ in the Dresent “study cori‘oborates findings .in earlidér studies .

0 accomplished 1f I.G.E. schools_other thap the MEC Project Leagué., . ., .

. : "This is not seen by the authors as surprising or unusual since'tha ° ‘L* .
S main press af the I1.G.E, prcwram i3 to learn and develop new and o
. + ™ productive ways in which to conduct the school s learning program. )

P . . A .t \ t » * -
. K ’




- : R . \The third "cluster" seen in those goals wl.xich wére perceived as

& - N . . . 2 - .

having‘béen achieved only sqxhewhgtf is composed of items bearing upon .

y student ability to select i‘earning cbjectives and learning activities,.

arid assess themselves. Such a skill fer students, as others, is an

evolving one, ~ ‘ ' . ) T
N i ] ‘e - . - . o . ). . o ’ o .
Summary o ' ' o »
.‘. . The Project League. Personnel Prefile‘l indicates that progress .
N ) ‘ toward I.G.E. outceme achievement is p'erceived as being co'wid.erable .
- M ' ¢

at the ptesent"‘ time. Obvioust goal attainment will be along a - .

L3

- "broken front,"c, and the Project League is showing mqre achievanent
. N \ 1 Y ’
. in s’ome areas than in others. In -several instances, considerably |, . ’

» «

more effort needs tp be made toward outcome achievement, . -

-

— N . XN

2 4 In order to provide a more detailed analysis of Project Lague -
; ¥
outcome dchievement, the data are reported in the fc_:llowing' section

. . N L]
using a profile for principals, one for ‘unit J.eéders, and ona for

. ] ’ - .
unit .teachers. ‘' Several small differences in perception wers seen.
. ‘O } . 3 . A .

. . R
< " among these profiles, however, no,variation which would suggest

. -

-

o radically different pergeptions -resulted from the analysis.

-

MEC League Principals Profile 2 tengds to be somewhat more. . .
. concentratet in the "Much Aclievement" area than unit leaders an'd
~unit teachers, but not to :«'ery great measure, Unit leaders and unit

teaphers’ a.re quite conor\u'ent in their perception of goal. attainment .

by the Proie t League, ) - . K »

4:-\
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In order to provide as much_ﬁelpgul feedback as possible to .
‘. 1ndivid9a1 schodls in tH!'Proiéct League, profiles for each:school,
réported for (1) ériqcipal, (2) Unit Eeaders (3) Unit tggchers and . -
(D) E%ifreAschqbi staff a?pear'as Appendix D to this report. Careful .

" .use of these profiles could conceivably form a basisa upzn which &chool
O ! . ) L .

staffs could set prioritias andscarry out action programs designed te ;
M 3, . \\/ .
enhance outcome achievement. . .
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ROLE CLARfFICATION.QUE%TIONNAIRE '

a3

Introduction -

LI 4 . . ).. . ’ L]

The purpose’ of the Role Clarificaticn questionnaire was to
- L] .

generate data relating to how.well Project.League participantz per- .

- ' ceive their respective roles and to identify where they occur, con- . ) L
. flicts in role perception. Since roleé are a fphction; at least in \ o
part, of‘expectation, it is necessary ‘that perceived exﬁectations - ‘

for the League, Principals, UniE leaders and Unit‘teacherg be con-
-. ‘ ’ ) ' *
gruent in order that ppsitive and productive role performance be

. | . .
manifested. - . o
Description of the Instrument - s,
. - o o n ’ \
The questionnaire consists of fifty responsibilities or activi-
: . , .
L] . . [} I L4 L L] ~
. - ties wﬁich must be provided by basic IGE roles: Unit teachers, Unit
* ~ ' .
. leadér, principal, League, League Facilitator. . oo ’
- L

Administration and Scoring
B . L3

o For each activitity the respondent was asked to put an "x" in AN
the category which would indicated which IGE role the respondent be-
)

t -

lieved was responsible for that activity. .

The questionnaire requires less than fi¥teen minutes‘to com-

L 3

< . . .. -
plete. ’ .
- ‘ . * . ¢ ' L
— Scores were obtained by an item frequency count. Totals and .
- <, .‘ﬁ . . .
} p%rcentages were also computed for .each role. .
Population : ‘
bl bl i} .
(F\The Role Clarification Questionnaire was administeréd to all
principals, Unit -leaders, and Unit teachers in the MEC Project Leagué
¢ o | ‘ . \ ¢ B

. d f - 4




in Spfing, 1973. A total of 20k completed and useable questionnaires

.Was returred for analyéié as follows: Principals - 13; Unit Leaders -

48; Unit Teachers - 1u3 Total - 204, ' ' .

Analysxs of Data

-

: ; i 3 . s ’
/ a '- / ~
T

The respondents were asked to examine 50 pasic activities and -

. e
to identify the person or agency responsiﬁle for that activity. The
. -~
"data drawn from principals’ responses are presented in the following
table. Thirteen prxnﬂxpaTc respanded , ) - -
TABLE 1 . ROLE C LAR;FI&ATION QJESTICNNAIRE' DATA FOR PRINCIPALS
L
' : - " Roles and .
’ ,Frequency
6f Res onses
& ¢ ’ §
RESPONSIBFLITIES Jo
. 0| P
L 5% f
v | T s
AR INE
- = ._'J” .U gﬂ g e -
NEAE-RE-AR SR A0S
£ le 68l elw
R Siolalatalo
. : 1. $upervises interns or student teachers. s| 2| 2 1 .
' ) 2, Serves as chairman of the Unit. v 13
3. BSelects teaching stratecies. (methods) |13
. 4, Identifies student learning disabilities| 11 2
o 5, Serves as g¢hairman of the IIC, 2111
' 6. Organizes 1nsePV1ce programs for League :
-, . schools:, 1 2 1 7 2
7. Assists Units in self evaluation,
(improvement) - . 11111 1
. 8. Provides a source of ideas from outside '
a school. 1 2 3 u 3
Q, Develoos rapport with 1nd1v1dual stu R
students -~ 12
. " 10. Reports to parents oh nupil progress. 13 . e,
- ) 11. Serves as a clearinghouse in identifica- v
tion of resource people. . . _ . o 6 115 1 -
. 12. Assiens students to Unite.. 1t el 1] s
.13, Assizns teachers to Units., 1 11 1
l4, Formulates and dxstrlsutes Unit meetxnp
a . - agendas. . 121 1}
15. Assesses student perrormance. 1?2 1 ; »
16, Publishes Learue Newsletter, 1 &1 6 2(’
Q € 17, Identities stucdent learrning StVLPS. 1] 1 1 '
[SRJ!:‘” 18, Sedects Unit leaanrs. - b y - 31 2

. .
. R . B
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TABLE 1  (Continued) )
3 s .
Roles and.
Frequency
of Responses
5 ‘.
. <)
RESPONSIBILITIES ‘ . E
\ o ord
¢ o
‘ Slu|~.1 |5
fl | wx B :
® - ‘ S A T - I P
wlul2 (2188
Al | m |w | & |2
. el el w |jogle|®
, S|5la [ala|o
19.- Coordinates League meetings. 1 2110
" 20. Identifies and recruits new League .
_members. ' 1 (2] 9] X
21. Provides leadershlp training for IGE -
personnel. 1 42110
, 22, Monitors IGE outcome achievement ] 1] w4111 4| 2
23. Prepares a list of specific learning
objectives for each 1nstructional goal.] 9 21 2
24. TFacilitates IGE work groups in a build-
ing. ) 111 1
- 25, Assesses pupils to determine which ob-
. jectives have been achieved. 12 1
26. Provides laison with IDEA and/or Wis- , .
' consin R § D. . 113
’ 27. Bullds appropriate learnlng program for . ’
each pupil. 13 | N
28. Represents Unit teacners on IIC, 13 -
29. Decides how many students in each Unit.. 1111 g1
30. Decides studerit age range in each Unit. 7 11 3
31. Allocates time to be spent on each 1.
learning activity, ' 81! 3 38 2
32, Communicates IIC decisions to the Unit. 13
33. Chairs a Unit-Parent meeting, 12 1 .
34. Represents building staff viewpoints at .
Central Office level. : 13
35. Evaluates probationary teachers. . 13
36. " Coordinates teacher exchanges betwaen ~
—_ buildings.. 9 3 1
37. Helps scliool staffs identify and re- . .
’ solve problems. - 1 9 3 1
38. Provides resource personnel to resolve .
problems. 5 i
39. Organizes the Hub Committea. ) 13
0. Allocates resources within the buildin¥. 1112 | i x
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TABLE 1 (Contxnued)

~Fi;dings 'IK

1.

‘ . : Roles and .
. : “Frequency :
- e - of Responses .
Q R 5
RESPONSIBILITIES : } 5 .
’ . . -~ L, |
¢ |« " 3
& |le 3
B [3] ] ~-{ o ’
Wl |w [
S5
, - RENE-EE
EREACIE AR 1N A
£ | £ | ]9 |e|w
: S |ole]alalc .
41. Evaluates Unit leaders. 12 1
.42, Responsible for home-school communl~
cation, 1111 : 1l-
53, Selects student 1nstructional ma- A _
. terials. . 1) 2 . g
44, Coordinates the work ol spec;al
_____teachers with Unit activities. 1] 6| 6 R
45. Explains the IGE program to building R
" visitors. 118 b
46. Assigns extracurricular dutiles. ‘
: (i.e., hus duty) . 3110
47. Determines activities af Unit aldes 21 9 .
48, Evaluates aide performance. ‘ 2 9 1
49, Coordinates Hub Cormittee activities, - .1 310
50, Coordinates IGE school research 1
activities. \ 7 6
: i Totals| 153 | 115 213 23| 113} 28
Percentdge of totals| 24 | 18] 33[3.5{ 18/3.5]%

» ¥

The League facilitator; rather than the League itself, was viewed

.
&

by prinéipals as being responsible for a substantial number of IGE

.

activities. —_, . . .

Prlnc1pals percéxved themselves as responsible for 33 percent of

- . -

- - - -

the basic activities. - -

{ LN
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; ‘ /" » 3. “All aqtivitiea relating to Hub coordination, teacheér exchanges and
outside résources' coordination were clearly identified as League,
League facilitator and/;; principal re;ponsibilities.

4., With few exceptions, activities réquiring an intimate knowledge of
and working reiationéhip with individual students were p;rceived
to be the responsibility of Unit teachers.

. 5. “Provides a source of idea; from outsiée a Qéhool" and,:"Monitars

. IFE outcome achiev;mépt," are responsibilities that showed substén-

tial diversity of -opinion én thé Part qf principals;- )
?orty-eiéhf UnitALeaderS responded to the Role Clarification

Ques'tionnaire and the-data from their reépanses are presented in the

following table..

i
a




‘ 27 )
- TABLE 2 . ROLE CLARIFICATION QUESTIONNAIRE: DATA FOR UJIT LEADERS
) — , Roles and -
Frequency ‘
of Responses ¥
. 5 .
, RESPONSIBILITIES ) an
' ‘ & e
21 8] o
gl o | ~ ]
: SLEIE| L5 |
e Sl 5] 35| =
‘ - G - - -
el el x|l el e|®
Sloltalalala
1. Supervises interns or student teachers. | 0| 8 ‘
2. Serves as chairman of the Unit. kil
3. Selpcts teaching strategies, (methods) | us :
4, TIdentifies student learning disabili- : . )
ties. 47 1
.5, Serves as chairman of the IIC. i 48 .
6. Organizes .inservice programs for League ' .
____ schools., 4 4 16] 24
7. Assists Units in self evaluation. t .
(improvement) g | 8|28 4 :
B. Provides a source of ideas from outside
a school. 4| ui{ 321 8
"G, Develope rapport with 1nd1V13ual < .
students., ” 48
J1C. Reports to parents on Dupxl plogress. L8 *
1l. Serves as d clearinghouse 1n identifi- ‘
| cation of resource peonle, 3|15 51201 51
: J2.” Assigns students to Units. 13 35 ’
. 13. Assigns teachers to Units, ug | '
14, Formulates and distributes Unit meeting’ A
agendas. S Ls } 3 |
, 15. Assesses student performance. 48 i
. 16, Publishes League Newsletter, 21 usi 1 |
| I7. 1dentifies student learning styles 48 - . ]
- - 18. .Selecwds Unit leaders. ] 31 16 ’ 5
. 19, Coordinates League meetings. : gl 48 [
< . __20. Identifies.and recruits new League .
o " members. - ' 23 24
21l. Provides leadership ‘training for IGE : . .
: . ___personnel, 2| 2122 3 .
. . 22. Monitors IGE outcome. acnievement. . 11 {12 6 19
23, Prepares a list of specific .learning
ocbjectives for each instructional goal. | 48 .
24, Facilitajtes IGE work groups in a buiid- .
ing. : 40 6
-25. Assesses pupils to determine which ob- } '
o ' jectives have been achievad. ; 48 | S
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] TABLE 2 (Continued)
} : ’ Roles and . N
‘ . Frequency
. cf Responses
: g
RESPONSIBILITIES 5
wd
£ls 3
slg)3] |&
G-I
. uilalzs] s
S1al8]| 8|52
selelslo|lo|®s
FREERERERERED
26. Provides laison with IDEA and/or
Wisconsin R § D. 3| 61|39
27. Builds appropriate learning program %
for each pupil. ' 48 ’
| 28. Represents Unit teachers on IIC. ug ’
B 28, Decldes how many students in each Unit, 5 fu3 .7
‘ 30. Decides student age range in each Unit. ' 48 ) N
X 31. Allocates time to be spent on each ] . !
ltearning activity. 48 i :
32, Communicates IIC decisions to the Unit. 48 4
33, Chairs a Unit-Parent meeting. e 40 ] 8 '
' 34, Represents huilding staff v1ewpo;nts at
- — Central Office level. . 48
35. Ewaluates probatibnary teachers. T 48
.o 36, Coordinates teacher exchanges between o 4 | :
N v _buil ' 4397 5] 3 1 .
o - 37. Helps school staffs ;dentlfy and re- - N T A -
| I . . solve problems. ) 136 )] 6] 6
. ' §§Q'VProv1des resource bersonnelito resolve |- . } .
_+___problems, ' ' 311 .84 54 .2
39, Organizes the Hub Comm1ttee. : T 1117 130 ~ R
5 " 40. Allocates resources within the building 48 .
2 " Y, Evaluates Unit leaders. . ' 48 '
) A 42. Responsible for home-school communigt ]
o " eation. B 3 45
43, Selects student instructional materialsJ 43 v ) 5
f 44, Coordinates the work of special teachera - e
3 _with Unit activitles. 16 1271 &
.- —e ——y 8, Explalns the IGE program to building ‘ ‘
o visitors. 31 51u0
. 6. Assigns extracurrlcular duties. ] ‘
) - (i.e., 'bus duty) .} .3} 61as 1 |
' N W7. “Determines activites of Unit aldes 21 | 27, . i
. 48, Evaluates aide rerformance. 21128 1 . b
49, Coordinates Hub Committee Activities. . : v 14 129 5 |
50. Cobrdinates IGE schocl research I [ SR
4 . . activities. ‘ 4 2128
. : . : ; Totals |665 B57 B18 | 214 330 23
Percentage of total | 27 {15 |3u| o *13 1 |%% " |
. : . %Not equal to 100% due |
."”3‘1 i
' 4

to roundxng\off.
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Findings
L ' , . - i . ’

' 1. The Undt leadersf and principals' views %;’the prineipals' re- )
Y ' . spéndibilities were almost identical. < S
| 2. The‘Unit leadgfsaassigned more responsibiliti®s to the Leaéue than

did the'principals, but fener'to the League facilitator. However,
the combined totals’ (League plus Leagie facilitator) were nearly
equal: 22 percent versus 21.5 percent. ‘ oo

3. The Unit leaders ‘assigned.themselves 3 percent fewer responsibili-

ties ' and Unit teachers 3 percenf\mcre than dId the'principals. The
] . ' . » 4
difference can be accounted for by the dlscrepancies in alde—

¢ \

/
. related activities (#47 48), inservice programs (#86) and self im- -~

provement (#7). o ' A

« .
”

b, The Unit leaders, as a group, did not establxsh clearly.whzch group

- ~

they felt responsxble for monitoring IGE outcome achievement.

. . . One hundred forty-three teachers nesponded to the Role Clarifi-
caton Questionnaxre and the data from their responses ara presented .

S

in the following table. .

T L
Q. . )
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TABLE . 3 . ROLE CLARIFICATION QUESTIONNAIRE: DATA FOR UNIT -TEACHERS

\ P

v \
. . " Roles and
' * ' ' - . Frequency ' .
‘ > T . of Responses
o 1 b
, * . *  RESPONSIBILITIES ) ‘ 1R
‘ . .\ - .
il s -{ ' -
’ ‘ [} $ua Lol
. AR
- - gl | w s
e ‘. ol TR Il P P
. - ol 3|73 | s
slalsl 8l 52,
= (<} 13 & ] [ v
R ’ . 3 S| S)la|aal s} o
- . * N . ) .
1. Supervises internms or student teachers. |10} | 28} 7
2. Serves as chairman orf the Unit, = 143
| 3. Jelects teaching strategies. \methou§7 137 6
| 4., Identifies student learning disabili- L
| ties. 138 ’ 5
| "%, Serves as chairman of the IiC. Y 2%i 115 .1 71 -
: 6. Organizes insérvice programs Ior L7agug ' N 1. .
' . ~schools. » . , 1w | 13f 1wl 21} 74t 7
. 7. Assists Units in self evaluation. b
_(improvement) | . y - 27{108! ¢ 8
| ' ' 8., Provides a sou{ée )t ideas from outside | s
o . . a school. , 91 - 8| ag} 28
‘ . —§, Develops. rapport with individual . ¢ - ’ .
C L ' . students. N 143 |-
: 10, Reports to rarents op oupil DPO?TESS- 143, j
‘11, Served as a clearlnghouse in identifi- v e
_ cation of resource recnle. ‘ 201, 3B{- 37: 50
12, Assigns students to Jatts. 80 | 1u}* 35 It
13, Assiens teacnars To Jnits. K 1161 9] | 18
14, Formulates anc d.striputes Unit .meeting .
_ ‘agendas ., s ,, 116, 18] 9
° . 15. Assesses Stucdent neviormance. 135 .8
| 16. Publishes “.ezzue .iewsietter, , 57 ' 165{ 21 ~
- . I7. Tcentlfies student 'learninr styles 4o’ N 3
18,  Felec~g Unit lgaders. 211 21131011
3” 18. TCoordinates neasu? meetiars,: ’ ' 10i 65| 67
i )~ ldontiflesend recruits new League ‘
e manbers. ' 22 58] 63
71, Provides Teaiership train ing for IGE .
perso“rn'. . . 32 7 7y 481 u7
s . 22, Mpnitons [1Z cutzore lchleverent, 1u 71 71 57 58
) s 23. Prepares 4 1i3t orf svuciric learning
objectives for each inciructicnal secal. J31 7 21 3
24, Facilitates LGE work groups in a build- ‘ :
ing., - . ) B} 211 93 4y 7
. 25. Assesses puDllE To determine which op- 4 { ‘
Q )ectlves kave bren achizwved. v . lu3 ) L

T »
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: TABLE . 3 (Continued) . |
N \
, ) N Roles and ‘
: . frequeacy - -
. : . . of -Responses
. s RESPONSIBILITIES R 5
; g | a . .
-~ 218 ' -
| el |z| |& |
. . ¢ | 9| &
' . . - 3 B b g, S e . ‘
. .l e e :
. i | et | © o = -
. gelelslaojo s -
R ERERERENE
26. Provides laison with IDEA and/or ., h
RN Wiséonsin R § D. 231 73] 42
27. Builds appropriate learning program
for each pupil. 136 < 7
28. Represents nit teachers on IiC. 143
28. Decides how manv students in eacn Unit. 143
h 30. Decides student age ranze in each Unit. 135! 8
31. Allocates time to be spent on each ‘
learnihg activitv. . 11 71 8 14
’ 32. Communicates 1.C decis.ors to the Unit. 1143
; « 33, Chairs a Ln.t-Parent meeTting. 6l 77f 60
34, . Represents building starf v1ewpclnts at -
, ____ Central Office level. 8l 135 .
- . 35. Evaluates rrotaticnarv teachers. 15 121 .7
L 36. Coordlnates teacher exchanges between [ «
- v : buildings. . 87" 20{ 15} 21, ‘<
37. Helps school staffs icentify and re-
solve problems., 6l B8] 2Bl 21
38. Provides resource personnel to resclve -
rroblams, 7l 67 41} 28 '
! 39, Organizes tne Hud Ccrmitiee. 9 27 7s8f 29
40, Allocates resources withiin the bulldingd 13 115t 7 8
i%f’ Evaluates Uni< leaders. , 21 122
4¥. Responsible for hore-scnool communi- : :
~ . : cation. { 86 57 .
, 43, Selects stucent instructicnal materialsd 117 22, 9
! k4, Coordinates tne work of special teachers o L
- with Unit acxivities. 8& 13 u3 71
45. Explains the IGE program to building ‘ ! ' '
visitors. 10 133 ’
46. Assigna fextracurricular cuties., : ‘1 R :
. . (i.e., bus dutv) ) 4 24 102, 9 )
: 47, Determines antivizas of Loit aices. I 93 28 14§ S ‘.
¥ 4§, Evaluates aina —er: orrance. {73 23 w7, s
, 49, Coordinates rus ccrmittee Activities. | 14 15 57 8% )
. 50, Coordinaces 155 school reaearcn ~ ‘ 5
activities, -d 57 39 34 817837
] Totals | 219ul212L966) BT 767] 140 ‘ :
. Percentage of total | 31[ 171261732 /111 2 %%

*Yot equal to 100% due to reunding off.

[
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Fxndings ' 5 SN

1. _The Unit teachers as a group, 13ent1f1ea themselves as being re-
L4

SponS1b1e for 31 percent of %he basic act;vxtles while the prif-"

iven them a score of 24 percenf ard the Unit leaders

T 4

identdAfied the Unit teachers as being‘responsible for 27 percent

cipals hg

. of the activities. .

2. .The discrepancies 1dent1f1ed in’ finding #1 above can be accounted
' 1

for ‘by the following: a

(R, Unit teachers feel- much more respon51ble for aide—related

”,
~

.act1v1ties (dzrecting -and evaluating) than princxpals and

Unit leaders'felt they Here.,,J; _ ';':

~

. (B) Unit teachers feel much more'responsibility fon coordinating

-

the work of special’teachers. ! . T
* 4 7

>

' . . -

.« (C). No.principai identified home-chool.communitatior as a Unit

. . . - . * -
///léeacher responsibility while 80 reachers said It was their

~

- responsibility.~

k] [ . a

-
3,’ Of the three respondent groups,(hﬁt teachers assigned the feuestb‘

ﬁ?y : :':. ;,}TGSPOQSLpilltIQS to League facilita%ors.
‘( ~ - u'

f&bout 15 ‘percent of the Unit teachers assigned. teaclrers the respon-
sibiiity of- eveluati‘g Unit 1eaders.. ¢ , b

L
Other Role Clarifigalnon Findings ) .
- 4 ¢ [
/"

1. Each reShpndpnt grotp unanimously pgrceived the Unit leader as

IS
. .
* . ! 7-

Unit chaarman.. _ - ) {

-
ar

]

2. Each respondent group%Snanimously viewed the Unit teacher as being

-
R »

respon51ble for "develops rapport with 1nd1vidual sruﬂents and

[

ﬁkepzrts to parents on'pupil progress.” ¢

PN

ot



6,

"With the exception of one principal; the groups were unanimous in L

Item AnalyS§is

3 s . _‘ \_*
. i 33

{

*

assigning Unit teachers the responsibility for "Assesses pupils o -

-

determine which objectives have been achieved."
‘The responsibility, 'Crganizes inservice programs for League

schools'" was assigned by half df each respohdent.group, pfimarily

to the League facilitator. Approxx tely one-half of each group |
R

assigned this responsxbility uniformly among the othef shoxces. ;'i

Seventy-one percent of the Unx? teachers believe League-fagi;ita-"

tors.are responsible for selecting Unit leaders; éhe—third of the ‘E

Unit leaders believé:this; and 23 percent of the. principals indicafsq_ '\
- !

"~ that Leaéuq facilitators‘sglected Unit Jeaders. |, - 4 ‘

|
The majorxty of each respondent group assigns the League and League
facilitater the basic responsxbxllty for monxtorxng IGE outcome
s
achxevement_and~provid1ng leadership training for IGE personnel.
- * .

e
L}
¢
L3

et

[

— \
. |
£

',In the following section each-of the responses to the 50 basic

responsibilities will be examined briefly to identify gytknfial-inCOn—

gruency. The word "None" will indicate no incongruency. A comment
. v ’ .
will be made if an incongryency appears to exist.
, ; ) .
1. None v ' .
- . o -~ B
2. None - ’ ' t . .
- - : .
“—r-~=3,~ None 3» ~ . *
' 4. None -
- 5. .None . T ' '
P 6. Nome. (Despite the divergent answers, there iz no inconsistency:

inservice programs can and should be generated and initiated by many
sources. ) ~

|7




10.

11,

12.

14,

15.
16.

17,

19,
20,
- 21,

22,

23,

34

Rrincipals, Unit leaders, Unit teachers and the League should all
provide som® assistance to-Units in the improvement prccess. This
responsibility needs clarification regarding kind and extent of
assistance,

None. (However, Unit teachers overwhelmingly identified the League
as being responsible for providing a source of ideas.)

b

None.

None.

érincipals did not ide@tif§~Unit leaders in the "clearinghouse"

function while both Unit leaders and teachers did.

e

None:

Six percent of fhe teachers felt that the League was involved in .
assigning teachers to Units.

None.,

Six percent of the teachers felt the League was involved in assess-
ing stydent performance. This would be accounted for by the League-
sponsored I/D/E/A/ questionnaires.

None,

Hone . .

Selecting a Unit leader is the responsibility of the local school

‘or school district yet 81 percent of the teacher identified this

as League or League facilitator responsibility.

None. ‘ ' i
Nome,

Unit teachers (22 percent of them) perceived teachers to be re-

sponsible for providing leadership training; however, neither

principals or Unit leaders responded in that way.

Monitoring IGE outcome achievement is a basic responsibility of

all respondent groups yet no Unit leader identified it as a teacher

responsibility,

None,

24, _The discrepancy in this item can probably be accdunted for by the

25,

fact that Unit leaders and principals have experienced training
programs focusing on "work groups," while Unit teachers have not.

None,




26.
. 27.
" 28.

29,

<31,

,32, None. : ' '
. o ’,¢> .
-33. None, s
‘34, None.
35. Unit leéaders and principals unanimously gave the responsibility
for evaluating probationary teachers to principalsy however, Unit
teachers (15 percent) assigned this responsibility elsewhere.
??. None. e - )
37. None.
38. None. . .
. wd ° : ‘ /}
39. None. :° ™
40. All respondent groups identified the responsibility to allocate
"building resources primarily to the principal; yet, teachers were
not unanimous. ° , B e L
41, Principals and Unit leaders were Qnanimous in assigning principals*® .
) the Tresponsibility for evaluating Unit leaders. The Unit teacher
disagreed with abeut 15 percent assigninz this responsibility to
teachers. '
. 42. There is a major discregancy hera that was noted.earlier in Unit
- Teacher Findings (2c). - ‘ ‘ N
- 43, No principal and no Unit leaders identifiedyprincipals as respon-
"’ sible fbrsselgcfing’student instructional materials; yet, 15 per- .
cent of the teachers assigned this responsibility to principals. [
\ . * )
“B_ . None . 2 - el T
- 45, ‘None, . - ' T
None.

46.

- None.,

Q
None. ‘
None. . . & . : .
None, _
Ndna. A S /
-

<

None (The apparent .discrepancy isvnot'related te an ﬁnderstanding
of and cogmitment to IGE; it is a function of variations in school
policies.) '

LY




47,

48.

49,

50,

There is
Findings

There is
Findings

None.

None,

Q . o 36

2 major discrepancy here that was noted in Unit Teacher
(2a). ' .

‘a major discrepancy here that was noted in Unit Teacher

(2b).
o
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/1/D/E/A/ KETTERING'S OUTCOMES QUESTIONNAIRE FORM 2
REPORTER IN JANUARY, 1972 AND JANUARY, 1973

1

As par; of its ongoing aséessment program /I/D/E/A/ administered
outcomes éuestionnaires iananuary,,1972 and'January, 1973. ‘The sample
size in 1972 was" 85 and in 1973 it was 3&. The following information
%F a discussion of the data generated by those questionnaires,as they

relate to the League evaluation ndw being reported. No attempt will be

made to discuss every item; emphasis will be given to items indicating

- perceptions of the League.

#13. To your knowledgevhas the league coordinated an interchange of
" personnel tc identify and alleviate problems within yeur.school?

—
.

72 - 1973
s %

A. No 32.9 50.0

B. ﬁhat is a "league"? | 27.1 _0.0

Cx Yes, once or twice ‘ 12.9 - 33.3
D. Yes, several times ’ 2.4 16.7

i s etedtoru

0

More than one-fourth failed to identify a "league" in 1972.
Every pespéndent identified "league" }n 1973. The "league" is clearly

becoming more visible and is being viewed as providing positive services.

4

#14, Do you perceive the ''League" as a functioning source of ideas
and solutions to existing problems?

- 1972 1973

’ % s
A. No F - _32.9. ., 30.0 ] .
B. What is a "league"? 10.6 ’ 3.3 .
C. Only to a small degree 4u.7 46.7
D. Yes, it has frequently

been very helpful 3.4 ] 20.0
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This item too supﬁorts the position thaf’the league is becoming
more vigsible and mqré helpful. The percentage of "very helpful" re-

sponses more than doubled in one year. . A\
B / -

*15. Respond to the statement "The: League has been a valuable source
of consultant help to my Unit.”

1972 1973
' % : ’ %
.. A. Not once during the past ,
year S ’ 51.8 53.3
B, At least once during the . :
past year 27.1 - 30.
C. 2-5 times during the past .
" year . ‘ 12.9 ) . 16.7 s
D. - 6 ér more times during the 7
. past year, R © 2.4 0.0

L

These responses do not indicate any substantial changes in per-

- ceptions of the league as a consultant to Units.

#16. Respond to the following "The League critiques and improves
its own operations.” )

1973 -

A, -Effectively _ng_

jB. Adequately 3;t1

C. Ineffectively _0.0

D. Not at all 3.3

-~ E,. I dou'éfknow 66.?

e

L]
3

Despite the mixed ;éépbhée,}it'seemghclear, on the basis of this

‘evidence, that thg—average Unit membep:is not aware of the Leégue's self-

improvement efforts.

-
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///I/D/E/A/ Kettering's Outcomes Questionnaire, Form.,2, April, 1973

.

In April, 1973 /I/D/E/A/ adminisfered the same questionpaire
to a national ‘sample of 353l IGEHUnit members. In that saﬁpié was
-one school from Projecf League. The schayl that was used was (1)
the smailest in the League and (2) the newest addition to the League. :
The data were repértéd for the schbgl,‘the league, and all IGE échools.
Hﬁile it's pcssible; by virtﬁe of sampling techniques for the new,
small, Project League school fo'be incl&ded in the national sample
kwhere data were. reported by inﬁividgals not leagues), it is not ap-
propriafe to consider the one Project League school to be an adeguate

fsample of the responses. of MEC schools.

t

-~
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- STUDENT INTERVIEW RESULTS

. ) . 4 .
With the purpose of gaining information concerning student

knowledge and undefstanding of Individually Guided Education concepts,

the evaluation team interviewed a total of 154 students, randomly

selected in each building duriné the May site visitation. An open-

ended sfructureq?interview schedule was utilized by evaluatiop team

members. The interview scheduie appears as Appeﬁdixfl to this repop;a
Because ;f the overwhelming similarity‘of responses‘gengrated‘bv the
interviews, and the ?pen-ended nature of items, frequency counts or

other numerical analyses of.r;sponses is inappropriate; Instead, th;s N\\

section of the evaluation report will consist of representative replies

- given to specific questions by the prepondepance of interviewees.

<

Representative Responses . .
Item . . . ’ .
1. ‘Do you like school more this year.than‘last? Why? Why not?
T
Most students interviewed stated that they liked school bet-
ter this year than, last for several reaéonsf
- A
".(a) "they are able to do more of what they choose to do." o
" (b) "they get to work with their friends more often."
(¢) "they work with several teachers and not just one all
&ay." ‘ -
L P - . ) ) ) oo
2. - Do youp. parents like your school more this year than last?

Do you Kriow why?

;ptervieyegs were not_sure whether parents liked schpol.bet-

ter this year compared with last, but in the main, reported

that their parents liked their school.




Item

3.

Representative Resporises

" Have your parents attended a meeting about your‘school?
A great majority of interviewees reported that their

parents had visited school at least once during this

.

school year.. )
What is I.G.E. - do you know? -

Responses»}o this item varied. Several illustrativei
answers were: y ~

(a) "I don't know"

(b) "IMS Math" ' | -
(c) "The pictures down by tﬁe éffice" .

(d) "A way of grading" .
(e) "A way"for kids to iearn b_et,g;er’u ,
(f) "“A way to divide kids up" ‘

(g) "Downstairs in the cafeteria"

0f the total population interviewed, most of which included

students,ages 7-12, only two or three indicated that I.G.E..'

was Individually Buided Education and invblved each pupil

learning at his own speed and in the way that is best for

<7

“him. A general lack of knowledge concerning what a "unit" ,

>

X
is was also noted by interviewees.

Have your parents heard of ‘I.G.E.? .

¥ S :
Most pupils replied that they didn't know whether their par-

\
ents had heard of I.G.E.

-

-

¢ . -
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" Respondents sfatcd that they were taught each day by 3-5

" teachers, not counting music, art or physlcal education.

Hdw often do you work-omthings’ that you choose?

Representative Responses /’ g

!

»
. a -

. . A :
Not counting music, art, physical education, oflllbrary, how
many teachers in this séhool teach you? :

~

Are you taught in the same place all day. (Do not count
specil’ subjects such as. instrumental music or gym.)

Most students indicated that they move@/}rom place to.piacé

for insiruction. L.

Are the same students in class with you all the time?

The response was varied. for this item. Some pupils reported

-

being in the same groups; s oﬁ; reported being 1n different
r .
groups depending on the 1nstruction being given.

Are thers older or younger stﬁdents in your class? (Students /
from other gwade-levels.)

ALl respondents stated that children of differing ages were
B P . »

in their groups. "\ -

-

Do you lika‘haviné Slder and younger students in'your class?

Respondenté didn't express much concexn, pro or con, to younger

and older ;tudents in their groups. e
How often are you taught with just you-'and a teacher?

Most respondents stited they were taught in a tutorial mode

just when they Heré‘having problems. "In no case did a student

report being in a tutorial mgde on a rééular or systematic’
- T © '
basis, :

¥

- . -

Responses to this item varied from school to school and child.
‘.- » -

to child. No ‘trend could be discermed.




Item

13,

.

15.

16,

17.

18.

.

Represéntative ‘Responses

) ' 4 B
How often do you w?rk with one other student?

Host students reported that they worked quite often with i

_one other student - usually a close frzend. ’ ' ,!

A

’

‘How oftén are you taught in a small group (% to 13 pupils)?

l [§
fﬁe prodomxna1t response was that they worked in sma1¢

groups in reading. o

How often are yod taught in a whole classrcom size group
(25 to 30 pupils)? . .

The great-mgjority of students reported working in_a class-~
rccm_s%?e.group (25-30 pupils) "mo:f of the t}me.“ Invseveri
al'scﬂoois, nespohses iﬁdicated that except §or reading (srall
group) and math (individuélized), this mode was prevalent.

How often a?e yeu,taugﬁt in a large group (50 or more pupils)?

Students in several of the schools indicated a "sometimes"

response. In other schools, "never'" was given in reply.
' . 1 ’ o .

)
[}

How often-do you choose what you want to learn?

Anskers\to this item ranged from a lack of understanding as

to what Was meant to "'often.! No discernible trend could be

=3
I

seen. . . . 1
N .
A

. . " 2 )
" How often are you permitted to use the learning center (IMC)?

-

Most use of the IMC (learning center or.librdry - depending:

. upon building usage) was perceived by students as regularly

. ¢

scheduled, In the lhstance of some 8-10 students, indxvxdual

research progects weré baing carrled out and they were per— Y

metted to go to the facilityduring a scheduled class.,




Representative Responses

Item

B . 19. How often areryou taughthdmething‘you already know?

‘ Responses ranged from "hardly ever" to "a Yot of the time."

~

No predominant renly was noted. ‘

| ';””A' 20. When you begin each activity, do >_you understand what you are
: S supposed .to learn? -

Students responded.that when beginning an activity they

. either knew what they-were supposed to do or could ask their
. L : ‘ a
~ teachers. Interviewees were not certain as to what being

-

aware of expected learnimg entailed.

° . " " ‘ ‘ -
21, MPrYr you are taught something, do you and your teacher agree
> - on how well you learned it? s 4
Responses were div&rse;.although sone agreement'amgng stu-

dents interviewed suggests considerable agréement between

v LN

R teachers and students. . ' o

¥ » 6 . PR

Discussion of Interview Results —

\

Based upon responses of students enrolled in participating Pro-

’r ) . .
. ject League schocls, several _comments seem appropriate. ' ,2

™ 1

First, and very important, greater attention seems necessary to
insuring that students knew what Individually Guided Education is.
Student lagﬁ of Understénding or misunderstanding ‘of what the ntagram

is can have serious implications vis-a-vis parent understanding and
r — " y o o- :
support. . - -

? - 3 :

' . Of equal concern is’the: notion held by students that I.G. E is

—r—

the IMS math program and/or the reading program. It might also be
stated here that student perception.in this regard was "not incongruent

-
' . . -

5 (’) ’ '

".

Aq
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with the perceptlon of a number of faculty personnel 1nterv1ewea in ’
several schools.
Clearly, the major I.G.E. -orlented-efforts by participants in.

the Progect League have been centered unon indlvvdualized or 1ndiv1d- -

ualizing mathematics and reading content areas. This emphasis has re-

'sulted, it appedrs, ig a ser1ous misconcep¢fon among some faculty

-

and large numbers of students that 1.G. E is 1ndividualized mathe- -

Pl

matics (L,e. IMS math) and 1nd1vidualized readﬁng (i.e. Wisconsin

- . 2

Desxgw);- In Eg.case did either faculty member or student interviewee -
qsfaéefthe.social etudies or science content areas were being planmed ‘ Yoo
and carrled out using the I.G. E‘ planning system. -
Intervxews with building prznc1pals and professional building
staff membere wera carried out during the May site-visitation and were
informal }n nature. Responses varied from ruilding to builéiqg since"-
faculty concerns were different. .
Of general concern to mest professienals interriewed_were: o
1. ,Need'for more instructional meterials | Ce :; . _ i
2. Need for more planning tim;. ' ) ’
Priorities stated by the several buiidipgs included: .
1, Impiementqtion of the Croft Reading Prqgrém . - - .
2. Learning stations ‘ i
3. individually guided motivation ' ) ? i
- . lt.“!!athematie.‘s management sy'stem‘ . | e S { )
5. Phonics skills
_—f‘;_L 6.;_iaped programs - _‘
7; Skill assessment - © _ ' .

8. EPC spelling program:

9. TV teeching using I.G.E. Iearning cycle
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As is evident upon review{ng the priorities/ggnerétéd by ad-

, . ministrators and teachers in the ?}oject League, emphasif'is exclu-

sively hpon "things." The perception ssems to be one of seeing I.G.E.

.

- - - ‘
as a curriculum program in which more materials will enhance imple- ,

mgnfation. Or-as one administrator put it "Reading and math in the
morning equals I.G.E. Science apd social studies in the afternoon >

are the content areas."” Such a perception raises serious doubt as to

. . * L3
whether ?r not the outcomes of Individually Guided Education are very
" - X . 9“. N
well understood. o ' :
) - » “ . : \ / ‘
) ¥

' . ’
N
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ON-SITE OBSERVATIONS OF LEAGUE SCHOOLS

d /7

One basic reason for the two-member evaluation team vigiting
; .

each school was for the purpose of interwzﬁwing a sample of students,

~ —

using the Student Interview Guide. Those interview ,results are re-

ported elsewhere in this document. . - 7 ~?f:

A s\cond \major purpose in hav:.ng both evaluat:.on team™ members ;

~

visit simultaneously -was to)allow the evaluators fB share observatlo ;
and pérceéptions of the extent and quality of I.G.E. implementation. !'
Thus, the‘on-site vlsits were used to generate ihformation’as well Js

s 7 -
" to corroborate other data. . e ~ ' / S

s

d Written questionnaire gesults are valuable since; (1) they al1dw .

as much as 100 percent of the participants to respond, (2) they are °'. B

~

‘quantifiable, (3) the data can be gathered individually qver a period

of time, (4) they do'not require'the presence of the evaluator;/and‘(s)

they lend themselves to objeetiwity oh the part of the evaluator and an-

— nonymity for those being evaluated. : .
“ - ~ N
Written quest1onna1re results have limxtations as we o There

;- are always the ?angers of misimterpretation of 1nstructxoné scoring

errgr, an annenymous and thus, perhaps a casual attitude téward re-
’ N ) . : [} "

pdrting, a tendency to report what is most desirable ifistead of ?!114 t
; ) .

- * i . vy
and finally, resentment of the "imposition" of answering a question-

i

naire, on the part of ‘participants.

* . ..‘ ¢ i I . * - d
- v The on-site observations were designed to give evaluators a view
Lg < . N ,
of what wanhappening' ¥hat was geoing well, what wasn‘t and why. The ' -
‘ v w B

on-site observatxons provided 1n51ght into questlons such as: } .
1. Are the day-to-day operations of the 1ndiv1dua1 teachers

congistent with 1mplementatlon goals? . .

. 53 A *‘ ©
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2. Are there evidences of I.G.E. planning by Units?
L 3. Is the self-improvement process a visible concept?
4. What roles are played by the. principal?

' 5. Are there evidences of the use of a variety of learning

ki

Y
3

modes?
* | 6. Are learning styles used as criteria when planning ¥
diversified experiences?

7. What appears to be the climate or atmésphere of the

- I3

’ ' , building? -
. Observations ’ .
\ _ , -
- A. I.G.E. literature and training emphasize the need to assign teachers

N .

to Units to utilize their cempiementary strengths and to practice

role specializétion.- This concept has been both a blessing and a .

> ' curse ins Project Deague schools.t There was ample evidence of teach-~
er role specialization in the majority of the schools. However,
there were also several dttendant problems.

\ 1. Role specialization has become .institutionalized {the way of
: ' “1ifey and the need for effective teamiplanning has decreased in

- some Units. .. : P ) ' .
. B S e, A ‘ E -
e ., 2. A rteaching strength” in I.G.E. means process, as well as sub- \

- -

4 jgcﬂcagtfer compéténcy.. The évdluation.tgamjggund'li%ylé evi- )
S ' ™ denke of teachers'ﬁbig& assigned responsibilities bedause of
) process skills, or the neéd,to-develop process Qkill;.;*
4 ‘ . .
.o ¥. Role specializagién‘céﬁ'leéd to combar:;entalization. d}f all
students must have the same amount of inétruqtipn in‘;q}énce, ' T
“'ﬁath, read{ng, étc.,‘éver; day;\individualization suff;ggz

. ( - r.’ . . . » )
- ERIC : X : 04 v d
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B. - I.G.E. Unit planning.tihe is a precicus commodity and the amount
of time available varies Fr$% school to school. T?e use teachers
make of the}r.planning timé varies as weil. Too much planniné.
time i;_spent.on routine activitSZs.‘ There was no evidence of a
éoordinated, systi;at%c instruc;i;nal design. In the January,
‘1§53'6utcome ngstionnéi%e 10% of the respondents indicated that
. S they never had Unit planﬁiné sessions'where broad in#tructional
goals are de%ermined. The evaluation team found litéle evidence
of effective team or Unit planning. Building principals have both
tpé skills and,the respbnsibility to monitor Unit meetings to in-
sure th;t valuable dnit planning time is spent productively. In
some scﬁéols the:overémphasis on role'specializafion (&epartment—
alization)' has relegated Unit‘planning“to an unimportant levei:
L E Packageé-cur;iculﬁm progréms,.with obﬁegtives, and actﬁviti;s, égdﬁ
the entire,management system prepianmed, diminish the need for
. rplanning. ) ) /

C. Through its .35 Outcomes, the Implementation Guide, and the melti-

¢ - N N
* * media inservice materials, I.G.E. offers a structured comprehensive

self-improvement program. There was evidence of attempts at self-

¥

improvement in every Séhool visited.

l,m Teachers attended and were fenerally enthusiastic about work-
shops and conferences sponsored by lccal schools, MEC, colleges
1
and’?universities,“wtc.

2. ‘There was evidence of the expansion of I.G.E. into new curriculum

areas,

- - - . - .

¢
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3. The Principals'.Peef Evaluation plan (e.g., see Peer Evaluation

- ¢

. * Y
Tead Report, Col. Robinson School) is an excellent sample of

the self-improvement advantagas obtéﬁned from a League Structuie.

p— .
4, Though;all.séhools provided evidence of a program of self-

improvement, the formal, structured effort at Shattuck School

bears mentioning. Using the 35 Outcomes as a base the school

- . »
‘

utilizes formal sessions to monitor progress and to plan stra-

tegies that could lead to more growth.

The administrative styles of the I.G.E. principals vary, as might

‘be expected. When the Unit teachers responded to the Role Clarifi-

cation questionnaire they indicated that theynfelt thq:h:fncipalsr
eight basic responsibilities (selected frg; the list of 50) were:’
1. Serving as chairman of the IIC £ i

2. Assisting Units in self eQaluation

3. Assigning teachers to Units

4, Sglecting Unit leaders

5. Facilitating I.G.E. work groups

6. Evaluating teachers and Unit leaders

7. Helping school staff to resolve problems

8. Conducting home-school communication

With the exceptions of #1, 3, 4, and 6, those responsibilities are

pervasive in nature. That is, they are to be done on a continuing

bqsis,?everyzgay, week, and month of the year.

The evaluation team observed that the principals, for the most part,

g ] - - L. -

had veéy few relaxed moments. There was a barrage of phone calls,

building visitors (parents, superintendents, the evaluation team,




.

- consuitants, etc.) emergencies of all sorts, ;ecrétarial questions
to be answered,—and myriad‘sther interruptions, The principals‘
\‘ gre to be complimented for their ability to maintain a pésitivé
attitude despite'thF pressure. One school was .forced to femporarily
abandon its own building and move studeﬁt; and its total operation
fnto another building that was already operating its own full pro-
gram. Its a tribute to the goﬁesivgness of Shawsheen Andover that
- the school was able to function effsctively despite its removal t; .
another building. The ﬁfincipal hovever, did not waste time worry-
ing about current conditions, she was busy concentriting on fhiure
-plans. | o
The S?ovrd% principal found ﬁerself r%sponsible for temporarily
. admiﬁiéteging.two buildings simultaneously. The evaluation teaﬁh
. was impressed with the way in which the Storrow.staff reacted”to .

L .
) ‘ .

ing: they were all doing thgir part to maintain progress.
+ . J

.

achievement on the part of the principals. .) )

v

. E. The evaluation team observed, -in’ every school, authentic efforts to

-

individualize and personalize the student learning program. Inde-

pendent study, smalf‘groups, and one-to-one tutorial strategies were

evident. There were three apparent constraints to these efforts:
1. Some buildings were old égd crowded, with space problems that

limited teacher options. One building ‘is new, but very crowded,

¢

and the teachers in an effort to find space for small group

ingtruction were using hallways for instructional/areas.

1

the innéipal's addeg responsibilities and absences from the build- .

On the whole, therg\::i-ample evidence of pianning, order, and goal -
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2. Small group instruction implies that several activities will

be operating simultaneously. Even with the effective use of
aides there were seldom enough adults available.

3. A personalized program requires a strong emphasis on planning

. . X
and no schqol was able to provide an adequate amount oft plan-

ning time. Student learning styles will not receive the atten-

‘tion and consideration they deserve untll a better balance is

achieveé betwegn teacﬁer-studeﬁt contdet time and teacher-Unit

planni;; timne, ‘A major reason pnit planning time isiusea fér

‘ro;tine tasks is that tge routine tasks must'be eccémplishgd
to keep ;he program going.

Despite the difficulties encountered in attempting to develop a
creative and sophisticated program such as I.G.E., the teachers in
| :

Project Leégue are making measurable progress, For example, the

evaluation team observed a primary Unit at Woburn School, working

'Hlth very young chlldren, able to operate seven student learnlng

P
\

centers at one time in language arts. While there was not a teach-
er or-aide with each group the experiences had been well—pianned,
the materials carefully selected, and the students skillfully or-

. ® -

ganized ,and oriented; thus, the seven skill groups were functioning
‘

smoothly; Space wad no problem at Woburn; but the same good re-

>

sults werQ:being obtained in another Unit At Storrow School where
. .
" space is at a premium¢ Through careful planning, coordination and
.- - & N

creﬁtivity a primary Unit at Storrow had organized several diverse

s
-

activities based updn diagnosed student needs. . .
A healthy attitude prevails in Project League schools. That isn't

x
to say that there are no evidences of serious. stress in some

5&

LS
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schoels; in fourteen schools-you expect to find some problems.

' . . o
However, in general, tedachers and administrators exhibit

in themselves dnd each other, a sense of accomplishment,

awareness of where they're heading.

2

-
—~
- .

confidence

and an -

WY T

. e
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JULY, 1372 RECOMMENDATIONS S .
\ _
In Julv, 1872, thelevaluation tear‘genereted several recormen-
‘ dations for Pro;ect League as part of the evaluation report. ﬁecom—
. o mcndations are not directives and there Was no expectation that all

recommendations would be accepted and implemented. However, as a

part of the 1973 evaluation the 1722 recommendations were re-examined,

A

taken."

2

Rather than utilizing a formal paper-and-pencil assessment, needs

-

}

|

1

f Recommendation #1... "Additional 'Needs Assessment' éﬁrveys should be'
. , , . ¥

\

|

|

|

|

.were assessed .by the project staff through field visitations, and through 4
the evaluation of scheduled activities. This on-going assessment tech-
nique.enabled the project staff to be nore flexible and more immediate

in responding to needs.

Recommendation #2... ,"?rovide more teacher involvement in League

activities."
A. The Newsletter advisory committee was expanded, the News-

letters vwere published ﬁore often, and the coﬁtent reflected more school -

-

practices. “

'B. More teachers were involved in planning local and All-League
. meetings. '
C. Ad hoc ccmmittees were formed, e.g., Ail—League Activity Com-
mittee and Math PrQJect'gﬁpmlttee.

I : .

-— Recommendation #3... "Prlnc1pals were encouraged to communlcate more

effectively the activities and decisions made by the principals' group."
Many school newsletters carried items discussing principals

meetings. Principals also reported orally to IIC and faculty meetings.
P4 ’ §

o 61
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Recommendation #i4... "MEC's visibility should be enhanced by a regular

s

program of monitoring.” : ‘-

The field viéitations (see #1 above) were used tS alhisve this

:
end. )

Recommendation #5... This recommendation related to training programs

for new schools. However, only one new school was added so the rec-.
ommendation was not relevant. ) -

Recommendation #6... This recommendation related to (1) the formation

-

of neﬁ l;agﬁes and to the need toc make leagues into "éelf—governing, | 'f
'self—renewing sfstems." ' ' | . ;

MEC ig, in fact, pérticipating in the formafion‘of one new league
now. Other leagues may be formed ;ater.

L]

The self-governance feature is not a short-term-project. Leagues
\ :

can and should become self-governing but it happens’gradually..'Many of
the activities sponsored by MEC this year were deéigped to build léadei-
ship skills and to encouﬁage staff %nvélvément in League operations.
These ;ctivities include: Year-End All-League Meeting, IGM Horkshop;

National IGE conference at Atlanta, Principal Workshop and P.U.L. Workshop.

Ré:;;;?ndatioh #7... "MEC should attempt to secure more staff inter-

action among league schools." ; »

Several schools reported that they provide thei:- teachers with
"school visitation" days and that they use them to visit other IGE
schocls. The All-League meeting, at£ended by about 900, probably did

—
more to alert teachers to what was being d;ne in other buildings than

_anything else. No formal intarchanie of personnel for problem identi-

fication and alltviation exists currently.
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Recommendation‘#a... . "Pringipals should be given the opportunlty to .
. . review the inservice media package under the guzdance of the Leagua

facfiltator, to encourage the use of the media at the buildlng level.,"

Q

A * A plan was instituted whereby a prlnClpal at each meeting would

(\  peview a piece of media for the group and explain what it was and how
it might be used with staff.

Recommendation #9... "Schools“that show a definite lack of interest

should be counseled out of I.G.E."

H

s No schools have dropped out of Project League, and one school . .

.

has been added. 1In a few schools there are z small minority not in-

- terested in‘i.G.E. The“evaluation team noted a significant gain-in

3

1973, bver 1972, in. teacher morgle and interest in participating in

§.G.E. ngs could be accounted for by ‘the confidence gaimed in two
?

years of working in the program. >

'y 4 .
 Recommendation #10... "Increased attention should be given to an on-

———

going le;dership training program for the principals.”
~Principal Peer-Evaluations were implemented; Principal Leader-

. ‘ : 3
shipraining programs with outside consultants were held; Principal-

Unit Leader Workshops were coﬁducted; Principals attended state and

national IGE meetings; and a wide range of other activities were held.

ERIC .~
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T - e 47 Individualized Reading - Seven year olds,

SUCCESSFUL EDUCATIONAL PRACTICES |

*

As an important and on-going objective of the Project League,

fdentification and dissemination of successful educational practices

‘ » B

constituted a signfficant part of the total evaluation plan. In

-

reporting successful educational practices, each willugz‘listed by

title and school in this saction of the repoét, and cémpleté‘desérip-

e

-tions of each practice will be found in Appendix F-to the report.

Shawsheen Wilmington

1. Activity-Oriented Approach to Teaching Science

2. Resource Saturation: Maximal Media Center Usage

3. Resource Center . : .

.

4. Jobs in the Community )

13

5. Specificifkill Series in Reading

6. Teacher's Aide Club (TAC)

7. Contracts in Reading/Language Arts

8. Individulliped Htthemltigs System
McKay Campus School

oo

1. Individualized Math Program ‘- Ages 8-10

2, 1Individualized Math Program - Ages 10-12
3. Developing LAPS for Word Attack Skills of the Wiséensin

‘'Reading Design

Winslow School . - o s

— N . -~

I.T*G;J of Typewriters

2. Contract Science

3. Animated Film, Super 8 j

' "ﬂother Earth" §Slides Show with Music . (;p

i
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The lucces:fui practices listed above cqnititute the total
réturns from partigiéating Project League Schools. It was obvious
to evaluation team members upon visi;}ng all Projeét League Schools,
that every unit in each bf the buildings was engaged in devéloping
materials ana’techniques whiqh would be of value to other IGE schools.
Unfbrtuﬁately, the teachers, unit 1e{2er:, and principals in only
EEEEE of the fourtee& participating :chéols saw value 1nlshat1ng
their successful practices.




., RECOMMENDATIONS

1.. MEC should provide, possigly by way of a workshop,’agsistance tc
principals and/or Unit laaders in blanning and organizing & sys-

! tematic insérvice‘prqgram for individual buildings. Evaluation
data strongly suggeat that‘building self-improvement programs are ‘
random and less effective than is desirable.

2: HECf'in conceag with individual buildings, should formulate a plan
(individualized to buildings) that would p;ovide students with a’
thorough orientation to the mechanics and expectations of I.G.E.

3. Based on these evaluatlon data the V151b111ty of League activities
among principals and Un;p leaders has been enhanced by virtue of
the several activities noted in fhis fepbrt; however, the data sﬁg—"

. gest mueh lesser perception of the League and its purposes'amaag
Unit teachers as a population. The League should consider conceh-
trating more resources on activities that involve larger numbera
of teachers. ’

-4, Based upon role perception incongruencies as noted in this report,

VHEC should consider drafting role responsibility descriptions ;s a
means of clarifying who is responsible for the basic activities
‘necessary for I.G.E. operation, Yo include‘the League ‘facilitaton..

5. If the "work grﬁ?p" concept as it applies to Unit operations is valid,
s Unit teachers should receive training in group sk11ls which Hlll en~"
= ) able th;m ;o rlan and carry out Unit learning designs.

6. MEC should encourage those'achao%s pragticing departmentalization

to examine the effects of that rractice on individualization and

»

planning. Alternatives, which will maintain the role specializa-

< tion advantages, should be concurrently examined.

L3y .
L¥ ] ' .
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7. MEC should reinforce and expand the peer evi}uatién programs
currenély undertaken. ' * i

! 8. IGE sqpools thrcughout‘the country are concentrating substan-
tial attention ;o the problem of expanding the IGE approach to

all §éﬁicts of the instructional program. MEC should provide ,

direct assistande to schools as they identify new IGE instruc-

tional areas. . ' e

-]
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Introduction and Rationale '(

! Implementation of a change program having the scope c¢f Individually
Guided Education imposes upon the intermediate agency a progressive need
for feedback of information and data concerning achievement of the agency's

. goals, Such feedback-enables progressive evaluation of program results
and thus provides direction for planning, organizing and carrying out
activities designed to modify or enhance goal achievement.

. Individually Guided Education is in the process-of becoming, and

| ' ~ progressive evaluation implies that systematic feedback éoncerning the

E present status of program goal achievement is necessary periodically in
order that input to I.G.E. can be made by the implementing agencvy. Clearly,
if assessment is to have a significant role in the program implenentation
effort, it must go beyond a simple evaluation of 'ves" or 'no;" ''good" or
“bad." It needs to be a "tool" which can readily be used to identify
problens, enable priority setting, and provide the impetus and direction for
a preblemsolving sequence to be generated.

A progressive evaluation of Individually Guided Education will. result
in statements relating to the degree to which program goals have been
achieved. To the degree that objectives are being attained, the imple-
menting agency may decide to raintain present procedures or do something
different.

Individually Guided Education is an intervention system where change
agents, in this case from the Merrimack Education Center (MEC), attempt
to bring about innovative behavior in selected alementary scnools.

' Personnel from MEC act as a ''temporary system" in the change implementa-
. B tion effort in that they operate both within and among permanent svstems.,
‘ The intermediate agency is a temporary system in that it hasz a specific
task (i+e. I1.G.E. imnlementation) with a pre-specified termination peint
(i.e. that time when I.G.E. program goa.’s have been achieved), MIC ag a
‘temporary system has as its goal bringing about meaningful educational
change without adding to the size, complexity or suparvisory personnel
of the permanent system. - :

&«

A number of advantages appear operable im the intermediate agency -
temporary systems approach to change:

l. Time use in a temporary system directs attention and energy to
the present time.

3 - 2. Goal redefinition, while leading at first to uncertaintv and

. —anzlety on the part of participants, has the effect of heightening the
significance and meanincfulness of svstem objectives by virtue of member
involvement in the formulation process,

- .3+ Role redefinition withIn the terporaxy svstem provides mermbers
with freedcm to eknerineant with rew roles

7
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4, Norms develop in :he'temporary system, usually taking the form
of (a) equalitarianism; (b) authenticity; (c) inquiry; (d) hvpotheticality,
(e) newism; and (f) effortfulness.

Implementation of Individually Guided Education requires that war-
ticipants direct their full attention and energy to the present time.
Past and future perspectives divert time and effort from vital learning
or re-learning processes, The presence of a termination point for the

;temnorarv system (that point in time when the permanent system assumes
full responsibility for maintaining the new or changed equilibrium)

induces a2 necessary pressure upon I.G.E. participants to léarn the process
in a comparatively constricted time period, but perhans more important,
emphasizes the need on their part to achieve the goals of I.G.E.

New role definitions, i.e. "Unit Leader" or "Unit Member," funda-
mental to the I.G.E., multiunit organization, begin to take form in the
temporary system through "testing' or "exverimenting' tehavior c¢n the part
of I.G.E, school role incumbents, Successful bshavior - in the Unit
situation duri the life of the temporary svstem - will carry over iuto

-the permane system operation and group norms will likewise bz transferreds

Individually Guided Education has establiqhed goals {expressed as
"outcomes" i,e., !'The League stimulatos an interchange of solutions to
existing problems and ic a source c¢f ideas for new develonmant') which
can be vieved as norms of progress. Outcome achievement, in conjunction
with an assessment of role perception congruency, implementing activities
on the part of MEC and a summary of identified successful pract%ces in
participating schools provides an operational framework for evaluation

of the Project League.
OBJECTIVE OF THE EVALUATION S;Ehi\\
It will be the purpose of this evaluation to determine the degree

of I.G.E. goal-oriented impact that the Project League has had to date
on participating elementary schools relative to:

l. I.G.E. outcome achievement

2. Role perception congruency r

3. league activity orientation N

4. Identification of successful practices in participating schools

PROCEDURES

Data for this evaluation study will be gathered through tise of
instruments, interviews, on-site visitation/observation,, znd examination
“of pertinent records. Data will be collected and analvze¥ at two times'
during the spring: Februarv and Mav. The same instruments and design
will be utilizaed {n both data collections and an interim renort of
evaluation will be provided the-Project Leasue following the February
analysis.
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' A. Instrumentation and Sample

/ l. I.G.E. Outcome Achievement Questionnaire’

The purpose of the I.G.E. Qutcome Achievement Question-
naire is to generate data regarding participant perception
of the extent to which I.G.E. objectivds have been attained
in schools. '

This instrument consists of 35 items which are statements
of I1.G.E. outcomes. Each item &{s placed on a continuum
which is divided into 20 spaces and four major divisions
(1) Little Achievement; (2) Some Achievement; (3) Much
Achievement; and (4) Very Much Achievement. Raspondents are
asked to place an "X" in one space on each continuum to
indicate their percaptions of achievement gained toward
specific I.G.E. outcomes. The data result in "profiles"
which will be reported:

a. For the League as a whole
b. By building as a whole
% ¢. By principal
d. By Unit Leader
e. By Unit teachers

In addition to generating data concerning outcome.achieve-
ment, resultant "'profiles' clearly depict areas of need and
facilitate planning for on-going lLeague activities.

The instrument will be administered to the following
Project league personnel: Principals, Unit Leaders, Unit
Teachers and Unit Aides. 'Specialists," i.e., guldance
counselors, assistant principals, art, music, physical,
education instructors, etc., where appropriate, will also
complete the questionnaire. C :

2, 1.G.E. Role Percepntion Questionnaire

The purpose of the role perception questionnaire is to
generate data relating to how wecll Project League partici-
pants perceive their respective roles, and to identify where
they occur, conflicts in role perceprion among the in-
cumbents. Since roles. are a function of expectation, it
is necessary that perceived expectations for the League,
-Principals, Unit leaders and Unit teachers be congruent in
‘order that positive and productive role performance be
- -manifested.

2 The I.G.E. Role.Percention Questiomnaire will be ad-
rinistered to all project league personnel to include:
Irolera2ntine Arz2ncevy Personnel, Princirals, Unit Laaders,
Unit Teachars-and Unit Aides.

ERIC E




B. Records

League records will be examined. Such examination will havé
as its purposes: . . - o ‘

" 1. Documentation of Project League Objectives

2, Documentation of Project League activities relating
to pursuit of stated 1.G.E. goals,

It is anticipated that examination of Project league records,
especially those concerned with intended objectives of League I.G.E.
implementation activities, when cormared with I.G.E. Outcome Achievement
data and I.G.E. Role Perception Data will yield insights as to relevancy
and impact of such, agtivities.

C.” Intgfview/Site Visitation

“,,'In 6rder to collect data germane to successful practices in
participating Project League schools, on-site visitation,
,observation and interviews wiil be accomplished.

DISTRI?G&ION AND RETRIEVAL PLAN

/én order to facilitate distribution of instruments, and retiieval
for subsequent analysis, the following plan is proposed:

// 1. Cover letter : )

The Project League Director will commose letters to all League
participants endorsing the evaluation study and soliciting the
cooperation of all I.G.E. school participants. ~

\: .
2. Questionnaire Distribution and Administration

¢ >
Questionnaires, directions, and appropriate materials necessary

for instrument administration will be compiled by our agency and -
shipped to the MEC office of the Project League. Arrival of the
materials will be such as to correspond with a planned visitation

by the evaluation team. The evaluation team will distribute on

a pre-arranged schedule, all questicnnaires to each League school,
and retrieve the questionnaires following completion bx participants.

3. Records
Thé'Project League Director will be asked to providé appropriate
records tc the evaluation team.

N t

4, Interview/Site Qisiﬁafién | ;_,)‘

‘Prior to cn-site visitation bYv wercers of the evaluatiea team,
Project League schools will be asketd to idemtifvy specific
successful practices. Interviewers will visit participating
schools with the object of observing the identified practices.

Lo 'R

f Q .. ‘-s;
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L
It is plannad that the above distribution and retrieval plan be
utilized for botha interim and year-end data collections.

CONCLUSIONS AND RECOMMENDATIONS

Based upon the findings subseauent to data analysis, the evaluation
,team will posit conclusions and derive recommendations for Project League
‘consideration, .

EXPECTED OUTCOMES OF THE EVALUATION STUDY

The focus of this study will be on describing the degree tp which the
I.G.E. Project League has attained success in implementing Individually
Guided Education, More specifically this study will focus upon four
selected variables which have been identified as central to program °*
implementation:

1. I.G.E. Outcome Achievement _

2. I.G.E. Role Perception Congruency

3. Project League Records relating to implementation activities
4., Identification of. Successful Practices

It is expected that the data will yield findings that will provide
a picture of the current state of Project League I.G.E. goal attainment.

L) ‘ »
With that expectation as the outcome of data analysis, what are the
expectations for the study as they accrue to the Project League?

1. The Project League will have a more accuraté and more
detailed picture of the "is" than can be inferred on the basis
6f' observation and intuition.
2. A more accurate picture of the "is" should lead to a more
careful delineation of the problems the Project League faces
as an implementing agency.

3. With a prdblem—solving sequence in mind - which may be in fact
a part of the I.G.E. change strategy, the evaluation should
enhance every step of the process:

a. Definition of the problem, i.e., to what degree have
I.G.E. Outcomes been achieved; to what extent are role
perceptions congruent; to what extent have Project
League activities been successful in terms of goal

. attainment - and .have the purposes of such activities
been directed at areas of greatest need. :

* b, Data col’ection, i.e., what additional data will be
- necessary\te pose intelligent alternative solutions




COsSTS

§

The total cost of the evaluation study described in this proposal
would be $4,000.

{

Ce

d.

Generate alternatives

Chbose alternative course or.courses of aétion and
implement preferably during spring-summer 1972,

Evaluate progress of selected alternative.

Respectfully submitted,

i/ Z/é(,u

-
///

ohn W. Vaughn J

Assistant Professor

Robert C. Duncan
Assistant Professor

T~
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VMERRIMACK EDUCATION CENTER .

PROJECT LEAGUE EVALVATION

Qutcome Achievement
I1.G.E. Questionnaire -

In completing the questionmaire, it is important that eath in-
dividual answer each question as thoughtfully and frankly as possible.
This is not a test; there are no right or wrong answers. The imporiant
thing is that you answer each item the way yeu see things or the way
you feel about them.

School Building Name

.Date

. N
Check appropriate blank to indicate your position:
Principal )
Unit Leader
Unit Teacher
Alde
Student Teacherf

Librarian/Media Specialist




1.

v - | '

Directions

On the horizontal line for each item, please place an "X" in the
space 2t the point which in your opinion describes your school's

progress toward the given I.G.E. goal. Please do not place your
"X" on a vertical line. Treat each item as a continuous variable
.from the extreme at one end to that at the ocher. : .
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YNDIANA UNIVERSITY
a ;

PROJECT LLAGITE ZVALUATICH
I.G.E. Role Clarification Questiornaire

In completing the questionnalire, it is. important that each in-
dividual answer each question as frankly as possibie. This is not a
test; there are no right or wrong-answers. The important thing is that
you answer each item-the way you see things, '

¥ bt ¢

School Building Name o

(R

Date

Check appropriate blank to indicate your position:
Frincipal
Unit Leader

Unit Teacher

.

League Facilitator y




DIRECTIONS: Read the nurbercé statements Below dessribing Responsibilities, Put
a check ia one of tre b#dnks following the descripiisn. You may

. , check only ene; you must idertify the individual or agency (role)
that you feel has the bacic respensibility for the activity described.

A}

Remember, Unit leadars are also Unit teachers. In identifying ths respons‘- . ‘ |
bilxt'es of Unit laaawrs, select oaly tihosa that are urxque to tbe positicn of
Unit leader v

Rememnber also, the League is cperated by the Hub Committee with the assistance

of the League Facilitatour. _ . .
S LJd
ROLES
’ 7
0
. 4
°
P
- sri
¥ —~
] ﬁ-! wi .
c | @ I3 -
g ig ! m
. 8 | @ | o L
: w | o | a :
SHEIEIERP
- Hibl5 1R Bl
, RESPONSIBILITIES el EBi{Elal8 |8
. I S O
. . o ’
1. Supervises interns or student teachers. i
2. Serves az chalirpan of the Unit.
d. S8elects tezchirn stratacias, {(mntheis)
4., Icdentifiss stucent learning dizabiliries i
5. Serves.as chairnan of the ILC. -
6. Orgenizes ainscruife nrosrars for League schools, .
7. Assists Lnlts in n:l€ eveluation. (ircosvensnt)
8. Drovides a scurce of idenas fror catst.ie a school. .
| 9. Develops raprort with inzividual stuisnts, "
1C. Reports te psrents on tutil promress. -
1. Eerves as a clearinghouse in identification
of resource pecnlea, '
12, Assimns studcnks to Unirs
' 13, Aubxvﬁq teschere to Units.
14, Fnrmulates 2nd costribntes Unit reeting acendas. .
15. Assessas student periominca,
16, Publisnes lea ug liewsletter,
| 17. Tdontiries studoit leiriiry srorliar, .
"‘: t
| ) .
-
2 -
, SRS N N
. l.‘ . ¢
25
70 3 : L Siiliai. I
23. fs3eSsel pulPlaS Lo USCLITLLS WILCR oR]eGlive§ nave wh .
been achieved. ' ‘

Q \ ’ gil

ERIC e
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_A.—q‘
ROLES .;r
; :
/ ,_‘ 3
0
. &
. o
. +H
P M
g | K o
Lol Q
U (U e o
S S T I S
L] n (&%)
__ g+ | w3 RERE g
‘ VAR ERERE AR 1S
RESPONSIBILITIES : s lBie1318 |48
3 q P ] [« bq uJ O
7
26. Prevides laisoa with INDEA and/or Wicconsin R € 0.
27. Builds appropriate learning program for each
pupil.
28. chres? ts Unit teachers on ITC.
28. Decides how many students _in e-ch Unit. '
30. Decides student age rance in each Unit.
31, Allccetes time to be cpent.on eacn i2arning
activity, :
32, COPWUHLCQ es IICQ dec551ons T3 the Unit. :
33. Chairs a Unit-Parent 1 vcnt ne.
34, Represents building staff viewpoints at Central
0ffice levwel.
35, Evaluates probaticnary teachers
38, Ceoordinetes teachepr axchanres tegween baildings. .
37. Helps school stafis ilentify and resolve rroblers,
38, Provides-rascurce persciiel to resolve problens,
39, Organizes the hab Committes,
40, Allocates resources wiilhin the buildinz.
4). Evaluates Unit leaders, '
‘42, Respornsiile for horne-cenonol oo nication.
43, Selects student Instructicnal matavrials.
L4, Coordinates the work of speciel teachors with
Unit activities. . .
45. Expla:ns the ICEZ prozram to building visitors. }
46, Assigns extracurricular dutics. i.e., bus
duty) . Lo
47, Determines activities of Uﬁlt aldes.
48. Evaluates aide rerforrmance. -
43, Goordinates Hub fowiztee antivics,
50. Coordirates IGE school recezrch activies. .

Q
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WINSLOW SCHOOLS
I.G.E. OUTCOME ACHIEVEMENT :
PROFILE 1 - ALL PERSONNEL ' '
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WINSLIW SCHOOLS oo
I1.G.E. OUTCOME ACHIEVEMENT
PROFILE 2 - PRINCIPAL
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‘ S WINSLOW SCHOOLS |
I.G.E. OUTCOME ACHIEVEME.T | :
: "PROFILE 3 - UNIT LEADERS
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) WINSLOW SCHOOLS ‘ - .
I.G.E. OUTCOME ACHIEVEMENT : s .
) PROFILE 4 = UNIT TEACHERS
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” L * MCKAY CANPUS SCHOOL °, . :
, 1.G.E. OUTCOMT ACHIEVEMENT
) "PROFILE 1 - ALL PERSONNEL .
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McKAY CAMRUS SCHOOL
I.G.E. QUTCOAE ACHIEVEMENT
PROFILE 2 - PRINCIPAL
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SOUTH, SCHOOL . .o
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: ) 1.G.E, ‘OUTCOME ACHIEVEMENT L
PROFILE 1 - ALL PERSONNEL .
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I.G.E. STUDENT IVTERVIE% SCHEDULL

—

-
3

Do you 1like schodl more this yea} than last? Why? Why not?

Do your paremts like your schocl more this year than last? "Do you

know why?

»

-

Have your parents attended- a meeting about your school?
. i

What is I.G.E. - do you know?

Have your patents heard of I.G.E.?

(Not counting music, arg, physical educatiorn, or library, how many-

teachers in this school teach ycu?

A . J -
Are you, taught in the same place all day? (Do not count spegial
subjecég such -as instrumental music or gym,)

Are the same students in class with ydﬁwéll the time?|

Are there-older or younger students in your classzfl(S:udenEa from
other grade-levels.) u i v

Do you like having older and youngé?“students in your clars? ’
. . ‘ 1 )
How often are you taught with just you and 2 teacher?

s

How oftén do you work on things that you choose?

How often do you work with one other student?
3 . * -4
How often are you taught in a small group (4 to 13 pupils)?

How often are you taught in a whole classroom size gtéup (25 to 30
pupils)? . Yo

¥
-

How often are you taﬁght in a large group (50 or more pupils)? .

AN . #
. -

How oftengdo you chbose what you want to learn?

- 4 '
How oftei are you permitted\fo use the learning center (IMC)?
How often are .vou taught somuthlng you alreadﬁ know?

When yon begin each activity, do you understand what you are supposed |

i lnarr" ‘

e ,‘
- a

after yor ave tanght something, do you and your teacher agree on hOw well

you lexraed

e

(A

54
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CONTEXT AND OBJECTIVES . /

SUCCTSSFUL EDUCATIOMNAL PRACTICLS

@

i

Title of Educational Practice: Activitv oriented abproach to teaching science

Submitted by: _ gegree Paras

Shadsheen Elementary School Wilmington
School : ’ Community

Major Prog;am Goals: (purpose of the educaéional practice)

To _create an atriosphere of enthusiasm and motivation in science

Major Goals for Students:

1. ‘BQ touching, feeling and doing, children mav experience science.

2. Students, via the-activitv approach, interact with each other as well as'écience,
£ - .

and learn science cancepts Ehrough this activity mode.

Target Audience: Reluctant learner primarilv, but also the general student

X

Dbopulation,
Subject Area:  Science
Content Emphasis: Thus far, the emphasis has been on the area of electricitv, "o”

magnetism and simple electronics.
METHODOLOGY -~

Suggested Use: The approach, in kit form mav be used as an independent project

to spur interest and motivate the "special student"

Instructional lfethod: The fact that student kits are used, allows the like to

assume the role ofrdirector'and Qork with small, independent groups.,

Sample Topics: ''Simple circuits: series and parallell"

Provision for Student Testing: Paper and pencil - observation - teacher and

student conference - pupil performance on behavioral objectives.

Student's Role: e works-on the activitv or problem. He performs tre activitv!

In"a group of 3~5 students, each oreoup is nresented wich a Fit., Included are

ingtructioas, focus questicns, procedural information, and a cnance for follow-up

work.

15;




SUCCESSFUL EDUCAbeHAL PRACTICES
Page 2

-

Scheduling and Grouping Patterns: 5 groups of 3-5 students per group - 2 hours

per week.

Facilities Required: (Classroom area and kits

PERSCONNEL

Teacher's Role and Trainine Required: Some experience in content area is needed.

Aide or Volunteer Involvement: 1 aide for the room

ADOPTION AND IMPLEITENTATIONM

Availability: With time, manv such kits are easilv made

MATERIALS, EQUIPHENT, SERVICES, ETC.

Required Items ‘ Quantity Source Cost Per
Needed Item

-

S

- materials

battery's - bulbs

copper wire - oak tag

student predic¢tion cards o
student prediction activity cards
student prediction test cards

Recommerded Supplementary Items: Books for stydents, related”filmloops and
E

filmstrips

Budget Recommendations: Whatever budecet allowance dictates

Sources for Further Information: Teacher using program .

Evaluation Nata: (Prosram Evaluation) I compared the eroup just finished using

this approach, with an earlier-group vho had used the textbook approach. I have

observed a greater enthusiasm, deener understandine of major concepts, and an overall .

appreciation for science. I also noted hirher overall scores in the activitv-

oriented group, as compared with the scores from the textbook approach egroup.




FOCUS OF PROGRAM -
The science approach mentioned, is the result of a reéearch project which
I conducted last year. The purpose of the project was to seek out those practices
and approaches, which were successful, appropriate to students, and motivatiné
to both the teacher as wellras the students. The results of the study;‘indicaged
tbat ‘students enjoy, understand and aéhieve much better in an approach which
allows them to interact with'science, i.e., activity no textbook approach!
Myjapproach is simply an activity oriented appfoachkto science. My concept
area 1s electricity. At the start of the science term, I take an intgrest survey.
From this, I am able te determine the various questions and interests that the
various students have. I then decide what ideas and concepts I would like to
have thi'children eiposed to. After this step is completed, I decide through
which mode, the various concepts are to be prééenied. The children are given
two types of pre-tests. Oné 1is oral in which we discuss various ideas to be‘
covered.~ The otNer is a performance and pencil evaluation. Here, the students
a;e asked to answer some‘general questions concerning concepts to be covered.
Once this is completed, groupins is Eccomplishedz on the basis’of student negd

Y

and interest, Groups are then presented with activit& cards, question cards and

materials with which to conduct their activity. In this way, they learn a@pu;
a circuit and its pafts by constructing me, bv testin® and observing, rather
than by simply reading about it. WNow, science is no longer an abstract idea

found in the-textbook. It becomes real, -because students touch, fieel and

. expe}{énce it,

18,




SUCCLSSFUL EDUCATIOMAL PRACTICES

Title of Educational Practice: Resource Center

-+

7

Submitted by:

.

—— Shawsheen Wilmington
‘ School ‘ Community

CONTEXT AND OBJECTIVES

N

Major Program Goals: (purpose of the educational practice) ’
1." Station for children with emotional problems; (2) remedial area for children with

learning problems; (3) station to aid perpetually handicapped.

Major Goals for Students:

l. Responsibility toward assicned work (2) better self-concept énd self-evaluation

{3) greater awareness of strencths and weaknesses (&) specialized tutoring for

perceptually handicapped

.
Target Audience: Screened regular class. studenta and 750 students

-

Subject Area:  All

Content Emphasis: Structure ard individualized curriculum

L J
4 k4
METHODOLOGY , . ‘
Suggésted Use: : '
Instrugtional lethod: Small group and one-to-one .
Sample Topics: Unit on racial prejudiée and ind. differences

Provision fo; Student Testing: *. Standardized and dailyv work analysis o

&

" Student's Role: Self-evaluation and d.recting seeking




SUCCESSFUL EDUCATIOMAL PRACTICES
Page 2

Scheduling and Grouping Patterns: According to néeds of students

N

1] +

Facilities Required: Regulation gize classroom and ;Hjoining conference-tutoring area
PERSONNEL

Teacher's Role and Training Requifed: Resource facilitator-Spec. Fd.®nd Elem. backgroun

Aide or Volunteer Involvement: Full-time instructional aide

ADOPTION AND IMPLEMNENTATIONM

Availability:
&
MATERTALS, EQUIPMENT, SERVICES, ETC.
Required Items Quantity Source Cost Per
Needed ' Item
o
Recommended Supplementary Items: ‘ . (f

Budget Recommendations:

Sources for Further Information:

Evaluation Data: (Program Evaluation) -

i

ct’




SUCCESSFUL EDUCATIONAL PRACTICES

Title of Educational Practice: Jobs in the community

-
¥

\..‘

‘Submitted by: Ai-Ling L. Miller ‘ o ’ ' m N
Shawsheen Elementary Wilmington ‘
School . Community
. ! J
CONTEXT AND OBJECTIVT®S S .

Major Program Goals: (purpose of the educational practice)

To allow children to explore the world of adult work anﬂ)to bring parents into
the school. - - = A
Major Goals for Students:

Above

Target Audience: * 3rd grade (to high school possible) 20 or less small groups

Subject Area: Social studies, science, math, reading cén be included

Content Emphasis: Social interaction and model reinforcement

METHODOLOGY

Suggested Use: Y“hen something comes up in school studies that sSuggests a job

inquire about a parent who has expertise and can come visit

Instructional iMethod: Introduce topic. Write down questions in the area that come

from the children. S‘&d a copv home to the visiting parent. Parent talks for a few "

minutes, shows something he brought. ASKS 0T QUESTIONS :
Sample Topics: larvest time in the Cranberrv field, police work, pilot, raising horses,

doctors, phvicists and other scientist .
Provision for‘Student Testing: A follow=-up project can be a storv,, letter,

mural, skit, report, project ;

Student's Role:  Information ocatherer, curious future citizen

L4

KoY
s
. |




I

SUCCESSFUL EDUCATIQHAL YRACTICES
Page 2

.

‘ ‘ -
Scheduling and Grouping Patterns: It would be best to keep the time short -

30-40 minutes. Sit in a cozv place

Facilities” Required: Yone

PER SONNEL ,
Coordinate parent to student aid interest

Teacher's Role and Traininec Required: YNeeds no special training/

Aide or Volunteer Involvement: Would be o.k., not necessarv

ADOPTION AND IMPLEMENTATION

Availability: Need parents who would be willing to come in during the day

MATERIALS, EQUIPMENT, SERVICES, ETC.

Required Items Quaptity Source Cost Per
Needed Item

Recommended Supplementary Items: T

Budget Recommendations:

Sources for Further Information:

Evaluation Data: (Program Evaliation)




- SUCCLSSFUL EDUCATIONAL PRACTICES

Title of Educational Practice: qIndfvidualizedAmatheﬁatics system

l"

Submifrted by:. Unit teachers
Shawsheen School ¥ilmington
School i Community

]

CONTEXT AND OBJECTIVES

LY

Major Program Goals: (purpose of the educational practice)

To individualize the mathematics program

-~

Major Goals for Students:

To be able to feel success. To be able to state objectives. To be able to progress

at their ow# rate of speed. To become rore independent and responsible, reluctant
, -
for their learning program, mathematics students, self-motivated child

, ‘Target Audience: Students 1-6 - .
v 4 v
Suwject Area: Math ,
Content Emphasis: HatheQ;ticalrprocesses and skill areas 7 ,
'METHODOLOGY ) ' ’ é

Suggested Use:. With elementarv students

ES

Instructional Method: Small group, individual, P-P, P-T

Sample Topics: Numeration Geometry, Time meas. & graph, fractions, mult., decimals,

add, subtract, multiplv and divide -~ ‘
Provision for Student Testing: FPre-test and tests , post tests, piacement test

Student's Role: Active participant in working toward known objectives, chart

progress -

TH




SUCCESSFUL EDLCA”IO“AL PRACTICES

Page 2

Scheduling and Grouping Patterns: * Small, multiaged, one period per day .,
Facilities Required: 5 rooms, moveable bookcases, lab

PERSONNEL

. Prescribing and diagnosing children's needs.
Teacher' s Role and Trainine Required: Knowledge of an area, abilitv to group children

Aide or Volunteer Involvement: Correctors, work in math lab, make games

ADOPTION AND IMPLEMENTATIOM

.Availability: Teacher, made

MATERTALS, EOQUIPMENT, SERWICES, ETC,.

Required Items Quantity Source Cost Per
Needed Item

Games -

Individual Ski11 Folders «
Filmstrips - Filmloops s -
Tapes ’ :
Books

Learning stations

-

Recommended Supplementary Items: More games filmstrips, filmloops

Budget Recommendations: Whatever budget allows

Sources for Further Information: Teachers various math texts

Evaluation Data: (Program Evaluation) Past tests

Children's comments, progress on national tests, ability to cope with junior

high school procram.




-

S - ; SUCCLSSFUL EDUCATIONAL PRACTICES

Title o% Educational Practice: Specific Ski1l sggigg in Reading

. Submitted by: Unit Teachers .
Shawsheen Wilmington, Mass.
. School Community

CONTEXT AND OBJECTIVES

Major Program Goals: ‘(purpose of the educational practice)

Individualization of Reading

Major Goals for Students:

To_work in areas in which they need extra help. To focus on specific areas

»
and to allow students to move ahead at own rate.

.

Target Audience: 5th & 6th graders

W

Subject Area: - Reading~-Language Arts

. Content Emphasis: Skills

METHODOLOGY

. Suggested Use: As a supplement to any reading program or indi{vidualized

reading program,.

Instructional Method: Individual after introduction with prescription by

teacher or student according to need.

Sample Topics: Main Idea, LSciting the Facts, Following Directions ~

7
Provision for Student Testing: Self correcting with provision for‘ngph

-

charting. T ~ .

Student's Role: Actively choosing skills and self evaluation

e

164,




SUCCESSFUL EDUCATIOMAL PRACTICES

[ 24
Page 2 . X

Scheduling and Grouping Patterns: Individual or small group = 15 minutes :

per day.

Facilities Required: space - classroom - box on small bookcase

PERSONNEL N

Teacher's Role and Trainine Required:. Prescribing and diagnosing - I

Aide or Volunteer Involvement: littletneccessiﬁy other than as checker

ADOPTION AND IMPLENENTATIONM

Availability: Easily purchased

VMATERIALS, EQUIPMENT, SERVICES, ETC.

Required Items : Quantit§ . Source Cost Per
Needed Item

If lamenated 2 copies of each per level - 7 per level

.

Barnell & Laft, Ltd. $1.00 per =
. - booklet
Recommended Supplementary Items: Extra sets {f more groups using at same time

»

Budget Recommendations: About $£12.00 per level

Sources for Further Information: Barnell & Loft, Ltd. or teacher

Evaluation Data: (Program tvaluation) Past test - derived by using sample

examples from different arzas, Children's evaluation’of series bv enthu-

siasm and desire to use.




e Red & Yeilov Units

*  'SUCCLSSFUL EDUCATIONAL PRACTICES

Title of Educational Practice: _Teacher's Aide Club (TAC) 6th Graders
3 f

-

Submitted by: : -

+

J School , Wilmington, Mass.
School ) Community

. -.

CONTEXT AND OBJECTIVES.

Major Program Goals: (purﬁoée of the edycational practice)

Enhance the self-concept and responsibilities of the TAC members., Provide
individual aid for primary students. s

Major :Goals for Students:- JJ .

’ J

-l.__Increase responsibility and self confidence of TAC members

2. _ Provide individuals with directed aid,

W N

.

Target Audience: children of varying ages. -

Subject Area: gReading, Language and Math )

Content Emphasis: _Individual Needs

METHODOLOGY - - ’

[

Suggested Use: A, constant one to one ;atio, B. Supervising small group

" activities (these uses dependent upon classroom needs.)

Instructional lethod: Varies depending upon activity TAC member is involved in.

=y

Y

v

-—

Sample Topics: Vocabulary games, taping lessons, reinforcement of concepts
prescribed.
Provision for Student Testing: Seminars often help to evaluate program -

held with guidance counselor and teachers.

Student's Role: Teacher aide

. - .~

|




VAR h ' . P
. . R 1

SUCCESSFUL EDUCATIOMAL PRACTICES .
Page 2 : , o L

Scheduling and Grouping Patterns: Fach TAC member has personalized schedule

veekiy. Three or four TAC members assigned per teacher.

Facilities Required: Schedule held by both teacher and TAC member.

PERSONNEL . " :
Teacher's Role and Triainine Required: -Teachers instructs TAC member as to
recuirements of activity. ) ‘ . R
s Alde or Volunteer Involvement?
ADOPTION AND IMPLEMENTATION - ) :
Availability: program avajlable to all teachers at primary level,
MATERIALS, EQUIPENT, SERVICES, ETC.
»> . “ -
Required Items Quantity. Source : tost Per
: Needed ¢ . Ttem
. “ ~ -
— — Y .
TAC membership card H 50 (at present) printer - ? X
TAC membership button 50 (at present) 7. S PR
® 0 — 8 N T .
— 4
~ 7
Recommended Supplementary Items:. Inst%ggtionalggamesé o
L / ¢ BN ; ’
i !
Budget Recommendations: B } v ¢
=~ N . " .
Sources for Further IﬁformatiOn:’ Mr. Sam Williams - Shawsheen School . .
- ' » L'.«
Evaluation Déta:,‘(Program Evaluation) Jine 1973
b ‘ % < R ] g ) - k\
) - = g . - y = _ = : " ‘F - I
B 3 , - »‘\‘i et
- : 5
: ~' Fo
» ( ‘f “
1 Y —t *
’ ¢ TR P
'!_ih o




SUCCQﬁgfﬂL EDUCATIOMAL PRACTICES

Title of Educational Practice: Contracts in gs!ding - LaéguagefArts

Submitted by: it Teachers

. , Wilmington, Mass, —%
School "~ o Community ‘
" ‘ | i —‘
)
CONTEXT AMND OBJECTIVES ‘ k;
Major Program Goals: (purpose of the educational practice} ,
B 2 ~
Improve reading & language arts skills
Major Goals for Students: ’
Self- pacing - choice of daily objectives by interests and needs.
' ; P ¢ 7 . ;]
Target Audience: Reluctant reader as well gs self motivated 1.
. 4 i ) R
Subject Area: Reading = Langpage S
Content Emphasis: IﬂdependeAg reading - creative writing communication with
peers - discussion. - g B :
METHODOLOGY ’ .
Suggested Use: Classroom - self-zontained, multiazed dr gpen concept

5 ) »

w

4

Instructional tlethod: _ 1pdjvidual - small group pupil-to-pupil - Pupil

Teaming : "
: - . 7

-

Sample Topics: r1isteping to story tapes - discussion - making own tapes

SRA - Independent Reading Games

Provision for Student Testing: Conferences - charting - self evaluation

o

i A

Student's Role: pylfilling contract, pride, chacting improverent, choosing

[}
obiectives

'~ 16 .




. SUCCESSFUL EDUCATIONAL PRACTICES
Page 2-

Scheduling and Grouping Patterne: Individual or small informal groups

(child interest groups.)

Facilities Required: classroom

PERSONMEL

Teacher's Role and Trainine Required:. holding conferences, prescribin® & diagnosing

Aide or Volunteer Involvement: small group <conferences and discussions

ADOPTION AND I}MPLEMENTATION

Availlability: Teacher constructed and designed, e

MATERIALS, EQUIPMENT, SERVICES, ETC.

Required Items Quantity Source Cost Per
Needed ‘ Item

Available materials in classroom

Books Games Filmstrips
Purchased kits Tapes

Recommended Supplementary Items: Paperback books, tapes, games

Budget Recommendations: what budget dictates as available

Sources for Further Information: Teachers

Evaluation Data: (Yrogram Evaluation) Standardized test scores. Pupil

interest - teacher evaluation otf oral skills and concepts also paper and

pencil tests of comprehension and written skills,

168




SUCCTSSFUL EDUCATIONAL PPACTICES

Title of Educational Practice: Use of typewriters;

Submitted by: Migs Clovia Courtsunis

Winslow Tyngsborough

School Community

CONTEXT AND OBJECTIVES

-

Major Program Goals: (purpose of the educational practice)

To explore the tactile approach.

Major Goals for Students:

1. _Tc discover an aspect of student interest concerning Australia.

2. _To stimulate the process of researching.

Target Audience: sixth-grade level

Swbject Area: Social studies

Content Emphasis: Australia

METHODOLOGY

Suggested Use: ], Research a chosen topic for a paper. 2. After the

paper is handwritten it may be tvped out.

Instructional ethod: Individual research coinciding with textbook material.

Sample Topics: Aborigines, South Pacific, Koala Bear

Provision for Student Testing: Written test, grade on reports, oral

evaluations.

Student's Role: Reporter/Researcher

164,




SUCCESSFUL EDUCATIOMAL PRACTICES
Page 2

Scheduling and Grouping Patterns: Individualization

Facilities Required: FPooks, tvpewriters

PERSONNEL

Teacher's Role and Trainine Required: Group leader (resource persom®

Aide or Volur :r Involvement: None

ADOPTION AND IMPLEMENTATIONM

Availability: Borrowed from High School and donated by cooperating teachers,

MATERIALS, EQUIP.ENT, SERVICES, ETC.

Required Items Quantity Source Cost Per
Needed Item
Typewriters 4 High School None
Myself ,
Coop. Teachers
Erasable bond paper Purchased $1.00/box

Recommended Supplenentary Items:

Budget Recommendations: Include childrens typewriter, erasable bond typing paper.

Sources for Further Information:

Evaluation Data: (Program Evaluation) Great interest in project generated _
by students,

16"




SUCCTSSFUL EDUCATIONAL PRACTICES
Title of Educational Practice: _Contract Science (See attached)

Students contract for grade tHéX are willing to earn.

Submitted by: Mrs. Susan Vadeboncoeur

— Winslow ) Tyngsborough, Mass,
School Community

CONTEXT AND OBJECTIVES

Major Program Goals: (purpose of the educationai practice)

To strengthen individualized working and reference skills.

Major Goals for Students:

To learn to find material.

Io work at own rate, in phase most interesting.

Target Audience: Heterogeneous group of 6th graders.

Subject Area: Science

Content Emphasis: Stars and Starlight. (Applicable to any unit.)

«

METHODOLOGY ~

Suggested Use: It {s excellent in Science but can be adapted for Social

Studies.

Instructional tMethod: Discuss contract provisions and let them choose

the provisicns - then sign the contract for the grade. Then work on their
own, I only am a resource person.
Sample Topics: Stars, Planets, Plants, etec.

Provision for Student Testing: I give a take-home test, but a regular exam

could be given, ] evaluate their folders of work more than the test.

Student's Role: A3 researcher.

16,




SUCCESSFUL EDUCATIOMAL PRACTICES :
'Page 2 o«

Scheduling and Grouping Patterns: Individuli work except when they conduct

experiments (Small zroups of 2 or 3). Schedule-discuss and decide with class.

Facilities Required: Lots of resource material-lab eruipment to do experiments.

PERSONNEL

Teacher's Role and Training Required: Role as resource person and a ''guide.

Aide or Volunteer Involvement: Would be helpful but can be done without.

ADOPTION AND IMPLEMENTATIONM

Availability:
MATERIALS, ENUIPMENT, SERVICES, ETC.
Required Items : Quamtity Source Cost Per
Needed , Item
®

O

Recommended Supplementary Items:

Budget Recommendations:

Sources for Further Information:

*

.

Evaluation Data: (Program Evaluation)

e
L




SUCCESSTUL EDUCATIOMAL PRACTICES

Title of Educational Practice: Animated Film, Super 8.

$

Submitted by: Thomas E. Saad

—Winslow Tyngsborough, Mass.

* School . Community

CONTEXT AND OBJECTIVES

Major Program Goals: (purpose of the educational practice)

Reading, a break-down on how to make a story.

Major Goals for Students:

Tao_gain an undergstanding in story construction.

v

Target Audience: 1.G.E,

Subject Area: Reading

Content Emphasis: genyence. Simple Story

4

METHODOLOGY

*

Suggested Use: _For an introduction to film and story construction.

Instructional 'fethod: F{lm and Tape

Sample Topics:

~

Provision for Student Testing:

Student's Role:® ° Written, produced, directed

L
i




SUCCESSFUL EDUCATINNAL PRACTICES
Page 2

Scheduling and Grouping Patterns: Small” group

Facilities Required: Movie camera, lights, film

PERSONNEL

Teacher's Role and Trainine Required:

Aide or Volunteer Involvement: N/A

ADOPTION AND IMPLEMENTATIONM

Availability:
MATERIALS, ENUIPMENT, SERVICES, ETC.
Required Items Quantity Source Cost Per
: Needed Item
Canmera -1
Lights
Pilm

Art supplies
Recommended Supplementary Items: Slide Show

Budget Recommendations:  $10.00

Sources for Further Information: Yellow Ball Workshop.

Evaluation Data: (Program Evaluation)




-

SUCCIISSFUL EDUCATIONAL PRACTICES

-

’I‘itleuof Educational Practice: 'Mother Earth"

Slide show - music background,

Submitted by: Thomas E. Saad

— Winslow Tyngsborough, Mass,

School . Community

CONTEXT AND OBJECTIVES ) b

Major Program Goals: (purpose of the educational practice)

Science/Ecology

Major Goals for Students:

To_gain an understanding in ecology and multimedia visual literacy.

Target Audience: 6th-level science

Subjéct Area: Science

Content Emphasis: Ecology

METHODOLOGY

Suggested Use: Introduction or follow up to conservation {

Instructional lMethod: Slide show -~ music. Produced by class.

Sample Topics: 'Mother Earth' - Tom Rush, Sky-Sea, Rod McCuin

Provision for Student Testing: N/A

Student's Role: Produced and directed, research for pictureg to go along

t Edl
- .

with song or poem-music. Pic-utes can be drawn then copied.

L Y

17:
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SUCCESSFUL EDUCATINMAL PRACTICES
Page 2

Scheduling and Grouping Patterns: Large group, i

Facilities Required: Slide copy stand, tape recorder or recocrd plaver.
PERSONNEL
Teacher's Role and Traininc Required: Source of information, A-V knowledge.

Ailde or Volunteer Involvement: '

ADOPTION AND I'PLEMENTATION

Availability:

MATERIALS, EQUIPIENT, SERVICES, ETIC.

Required Items - Quantity Source Cost Per
Needed . Item )
Pilm 20 exposures ‘ $1.50
Copy stand kit 1 : B.U.-I.M.C.
Record : Liﬁrary

Recommended Supplementary Items: _Mavie/copy

Budget Recommendations: 410.00

Sources for Further Information: _yjyhrary, Kodak Compauny

Evaluation Data: (Program Evaluation)




Submit *o MIs* O'Conner Feb. 26, Monday after vacation. .

SUCCISSFUL EDUCATIONAL PRACTICES

Title of Educational Practice: Unit A - individualized reading - 7 year olds

Swbmitted by: Bonnie Sweatman a Charlotte Jettsch

McKay . Fitchburg

School : Community

.

CONTEXT AND OBJECTIVES

Major Program Goals: (purpose of the educationmal practice)

. To provide'reading instruction and activitieé that will meet the needs and
interests of each child in the program. .
Major Goals for Students: )

"Each child will 1) complete the assigned '"minimal" mark designed bv the teacher to
meet the child's reading needs and 2/ select and complete reading activities
of his own interest. '

Target Audience: children not readv for this program, parents, other interested

pexrsons.

Subject Area: Reading

Content Zmphasis: Individualized reading activities

- METHODOLOGY ’

Suggested Use: Supplementary work with basal readers; aiding interest needs

of gifted children; implementing the IGE process. )
~ T8

Instructional lfethod: 1indivudual with each child; grouping when 2 or more

children have similar needs

Sample Topics:

Provision for Student Testing: teacher observation and personal judgement;

future plans: sgelf sssessment form for pupil

Student's Role: Using time wiselv to complete assigned work and selecting

his own activities




SUCCESSFUL EDUCATIOMAL PRACTICES
Page 2

" Scheduling and Grouping Patterns: providing a block of time each day so that

the child may wotrk freely at his own rate: grouping children of similar needs
for instruction : . .
Facilities Required: _a reading center and work area.

PERSONNEL

Teacher's Role and Traininc Required: teacher guides each through teedings and
instructs when needed; should have knowledge of individualized reading methods angerials
Aide or Volunteer Involvement: When provided, will work with child having ma '

a specific need; will listen and observe oral reading
ADOPTINN AND IMPLEMENTATIOM

Availability: Many varied sources may be used to implement this program .

-

MATERIALS, EOQUIPIENT, SERVICES, ETC. - i

Required Items Quantity Source Coét Per
for our program "Needed Item

i

A Basal Reading Series
(used as a grade ecuivalent ;

guide) Scholastic Readers Set

Recommended Supplementary Items: Xedia Program, Record/Book Sets, varied

basal readers. !

Budget Recommendations:

Sources for Further Information:

Evaluation Data: (Program Evaluation)




SUCCLSSFUL EDUCATIONAL PPRACTICES

Title of Educational Practice: Individualized Math Program

Fitchburg State College

Submitted by: Herman—A. Parco -

School Community

CONTEXT AND OBJECTIVES

Major Program Goals: (purpose of the educational practice)

To enable independent work in math

Major Goals for Students:

Responsibility, self motivation

Target Audience: 8,9,10 year olds

Subject Area: Math
Content Emphasis: Basic math skills
METHODOLOGY

Suggested Use:

Instructional tlethod: None =~ self directing

Sample Topics: Add - Sub. Mult. Division etc.

Provision for Student Testing: Upon completion of pre-determined work blocks.

Egst,test

Student's Role: Self directed




SUCCESSFUL EDUCATINWAL PRACTICES o . )

Page 2

Scheduling and Grouping Patterns: 1 block ° d_jnto homogeneous’

. e 3 4

groups. 5 N

Facilities Required: Nothing special . ‘

PERSONNEL ‘ -

p b4

Teacher's Role and Trainﬁ‘:, Required: Response person. - °

Aide or Volunteer Involvement: Resource person

ADOPTINN AND IFPLEMENTATIOM

3
Availability: easy
' MATERTALS, EQUIPMENT, SERVICES, ETC.
*
Required Items Quantity Source Cost Per
Needed - Item i
Addison Wesley . 20 grade 3 " Addison Wesley $5.00 7?7
Modern Math 30 grade 4§ Publishing Co.
Series - 20 grade 5 ) ‘
Singer Math Kits 1 -~ AA Random House . $50.00??
| 1 - BB

Moveable Cart T 360062

Recommended Supplementary Items: Math games

|

]

Budget Recommendations: 700 - " '

Sources for Further Information:

Evaluation Data: (Program Evaluation)




SUCCLSSFUL EDUCATIONAL PRACTICES

Title of Educational Practice: Tndividualized,ﬁath Progzram

s

fi

Submitted by: S A peciceo - diit D

Fitchburg

AV 4
School Community

CONTEXT AND OBJECTIVES

Major Program Goals: (purpose of the educational practice)

Allow for {ndependent work, continuous progress

-

Major Goals for Students:

Reaponsibility for own work, promote self-motivation, independent work habits.

Target Audience: 10 - 12 year olds - Unit D

Subject Area: Math

Content Emphasis: Basic math skills

METHODOLOGY

Suggested Use:

Instructional tethod: Individualized, self-directing

Sample Topics: basic math operations, graphing, fractions

Provisicn for Student:Testing: _post tests when completion of unit math area.

Pretest for placement . 5

Student's Role: works independentlv at own rate.




SUCCESSFUL EDUCATIOMAL PRACTICES

)

Page 2

Scheduling and Grouping Patterns: 142 students, block scheduling, hetera-

geneous groups.

Facilities Required: bookshelves, file cabinet, large double room (got necessary)

PERSONNEL

Teacher's Role and Trainine Required: resource person for brief explanation

Ailde or Volunteer Involvement: student teachers

ADOPTIONI ANTD T'PLEENTATION

Availability: 2

MATERIALS, EQUIPMEMNT, SERVICES, ETC.

Required Items Quantity Source Cost Per
Needed Item
Math texts 30 grade 4 Addison Wesley $5.00 ?
30 grade 5
30 grade 6
30 grade 5 Silver Bardett
Math kits 1AA Singer Random House $50.00 ?
1BB
; 1ee
Math games 83 manv as possible purchased and teachers made.
Recommended Supplementary Items: Games (

Budpet Recommendatiens: $700

Sources for Further Information: S A DeCiceco = McKay

Evaluation Data: (Program Evaluation) 2




SUCCLSSFUL EDUCATIOMAL PRACTICES

Title of Educational Practice: —Deayeglopine LAPS f;)r the Word Attack Skills
of the Wisconsin Design .

Submitted by: nit B

McKav Fitchburg

School Community

CONTEXT AND OBJECTIVES

Major Program Goals: (purpose of the educational practice)

Individualization of word attack skills

Major Goals for Students:

. Mastery of various word attack skills using LAPS

Target Audience: children of Unit B

Swbject Area: Reading

Content Emphasis: Word Attack

METHODOLOGY

Suggested Use: During the word attack skills scheduled periuds

Instructional !ethod: Short introductorv teaching period followed by use of

LAP by children and teaching periods as showed by children's needs.

Sample Topics: Level B - short vowels

Provision for Student Testing: Pre-tests, post-tests of Wisconsin Design

Student's Role: Active learner teacher is a puide




SUCCESSFUL EDUCATINMAL PRACTICES
Page 2

Scheduling and Grouping Patterns: Small groups built upon pretested needs -

rescheduled everv 2/3 weeks

Facilities Required: Nothing special

PERSONNEL
Teacher's Role and Training Required: Instruccion & advisor
‘Aide or Volunteer Involvement: -

ADOPTION AND TMPLEMENTATIONM

Availability: Daily

MATERIALS, EOUIPI(ENT, SERVICES, ETC.

Required Items Quantity Source Cost Per
Needed Item

i
b

s

Recommended Suvpplementary Iltems:

Budget Recommendations:

Sources for Further Information:

Evaluation Data: (Program Fvaluation)




SUCCLS3FUL EDUCATIONAL PPACTICES

Title of Educational Practice: Resource saturation - maximal media center usage.

Submitted by:

Shawsheen Wilmington, Mass.
Schoel Community

CONTEXT AND OBJECTIVES

A. Major Program Goals: (purpose of the educational practice)
1. To create familiarity with, and enthusiasm for, all forms of(2) resources as en
integral part - and extension - of the curriculums to provide abroad

A. Major Goals for Students:

1) To create familiaritv with, and enthusiasm for, all formsof(2) resources as an

integral part - and extension - of the curriculum; to provide abroad spectrum of

resource materials to implement goal(l) on an individual basis, allowing for special
interests, abilities, speed.
Target Audience: A1l students

Subject Area: All

‘Content Emphasis:

METHODOLOGY

Suggested Use: A Several exploratorv sessions devoted go seeing, hearing, toucling,
expressing: (1) Tapes on many subiects zre praved atout—(2y—stides—arefiashed
continuously (3% high-interest bool chapters are read aloud bv specialist and
Students (&) TFilmstrips are seT up expiotmtng thecardt—catatog,medie—center
Instructional !fathod: Organization skill$, different tvpes of reference materials
(5) a slide program prUﬁﬁf@ﬁ‘tﬁ_hUUS?“tS‘vresen*ed—nn—severa%—+eve%a—ahcw&wnr—
students using the center and its resources. B. Self-evolving groups discuss areas
explored, thelr value and applicarion to Ttasstoor andpersonatneeds—H—short
SEﬂnIS“Fo ics: and long-term goals are developed (2) students help each other
interﬂalive the 77Yr7?75f‘"ETTEﬂ—TFS#UTtE<—7vnfﬂvcthods—cf—t*ffstf+ﬁ'—{hem—£ef—ﬁeaee
Provision for Student Tes tln” (s student assistance approach)(3) materials are now
accessed onlv rhrough call numbeT@”“W1W?f—fTUm—the—taTﬁ~tﬂfa+v*———ﬁof+vofed—{€>
locate and use materials to which students hawve been exposed, each develops a

working raowledge W usa.e of muti-rertim, the tardtcatatogfrmere center—oreanization.
The in-olvement {8 active rather than passive since it recuires

Student's Role:

pre-thoucht to de e m—to—tevtrthe—Ssesrch—+or—regiredmaterials
"Problenm areau“are detected and corrected in the searching process on an

Tadi~Idual »t s—atl oy sty =Tt —baite—tn tegtime—preocess—C—Fndididual
contracts are evtrected bhased on the zrannd worl de-eleped In A and B. above:
. Contest3 are *un proviAtTr Tioey “to —artous—topics—wirich re~ttre—re-ference

materials and research (2) Research nroijects are assigned bv teachers and
specialists encourasging mixed-redia resources, with a variety of matertals provided

- 18

Aruitoxt provided by Eic:




\k-

4
for reporting; e.g. student-made f{imstrips or slides, cassettes for taping,
bulletin/board space for several sessions, materinls and display area for
mobiles s mcdels, diorama, or development of ygames which when viewed or played
by s group, will reveal the gathered research information. (3) Reporting in
some manner 18 also ercouraged for perscnal interest, enrichment projects which

are student deterwined.

A

Y




SUCCESSFUL EDTLCATTOHAL FRACTICES
Page 2 ) ~

Scheduling and Grouping Patcerns: (Class groups of approx, is attend regularly

for 30 minutes each week. In addition, individuals and small groups utilize the

center for special prcjects and clubs, 7 , A

Facilities Required: A large room with areas allowing for several small groups
and individual work.

PERSONNEL

Teacher's Role and Trairninec Required: Primarily a guide and resource person,

Aide or Volunteer Involvement: absolutely essential

ADOPTION AND TIPLEIENTATIONM

Availability:

VYATERIALS, EQUIPMENT, SERVICES, ETC.

Required Items Quantity Source Cost Per
Needed Item

A well rounded book collection covering curriculum and Iinterest needs. Items
well above and below the elementary school range to provide incentive and exposure
at the higher levels and means for fulfillment and growth at the lower ones.

Sufficient hardware to satisfy the media needs of a class unit as described
above.

A thoroughlv diversified soft-wear media collection; 40 to 50 indexed periodicals;

m 2. ta d Qi

.

.

Recommended Supplemeﬁfary Ttems:

Budget Recommendations: An initial investment of approx. $12,000 and a per annum
figure of 10.00 per pupil
Sources for Further Information: ) 4 ) {

Evaluation Data: (Program Evaluation)

WAV Y
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